
 

 

 

 

 

 

 

Tyrone Area SD  

District Level Plan 

07/01/2019 - 06/30/2022 



2 

District Profile 

Demographics 

701 Clay Avenue 
Tyrone, PA 16686 
(814)684-0710 
Superintendent: Cathy Harlow 
Director of Special Education: Cathy Harlow 

Planning Process 
The Tyrone Area School District involved various school and community individuals in developing 

the 2019 – 2022 Comprehensive Plan.  Several focus groups comprised of stakeholders at all levels 

provided input, feedback, and review of the various components of the plan.  Groups included 

district and school administration and school board, school level teams of teachers and school level 

parent advisory groups, and other community members.  Additional district representatives also 

contributed to pieces of the plan that had a direct impact on their positions (school counselors, 

school nurses, etc.). 

During the 2017-18 school year, as work on the Comprehensive Plan was moving along at the 

district level, teams were formed at each school as an exercise in data analysis and goal setting based 

on their own data and the identification of their strengths, needs, and opportunities.  School level 

teams utilized state and district assessment data and the Guiding Questions embedded within the 

Comprehensive Planning tool as the basis of their work and several shared their work with their 

Parent Advisory Committees. 

In the spring and summer of 2018, district and school administration comprised of the 

Superintendent, Director of Curriculum and Instruction, School Psychologist, and Building Principals 

met with various staff members to complete the Safe and Supportive Schools, Professional 

Education, and Early Childhood parts of the plan, which also helped to provide information for 

completing the district Guiding Questions embedded in the CP tool.  From these activities, district 

concerns were identified, prioritized, and aligned with systemic challenges and existing district 

goals.  Then, actions plans were developed with strategies and implementation steps included. 

In October 2018, the Comprehensive Plan was made available for public inspection and full school 

board review.  During the review period, changes were made based on the feedback and in 

November 2018, the plan was officially submitted to the TASD School Board for its approval.  The 

plan was approved by the TASD School Board in November 2018 and submitted to the Pennsylvania 

Department of Education.  
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Mission Statement 
 

We establish high standards of learning and expect all students to achieve.  Our goal is to 

facilitate collaboration among staff, parents, and community to create an environment that 

supports, engages, and challenges students to achieve high levels of success.  

Vision Statement 
 

LEADERSHIP 

 District leaders promote a culture of learning and support, monitor the use of best practices, 

and provide opportunities for professional growth. 

 District leaders facilitate collaboration among all members of the school and community. 

CLIMATE 

 Students are engaged.  Teachers are motivating.  Administrators are supportive.  Parents and 

community members are involved. 

 All members of the learning community feel safe, both physically and emotionally. 

 Efforts and successes of students and staff are recognized and celebrated. 

CURRICULUM & INSTRUCTION 

 High expectations are met by providing research-based, data-driven instruction that is 

aligned to the state standards. 

 Curriculum and Instruction integrate technology to enhance teaching and learning. 

 Curriculum and Instruction prepares and inspires students for future endeavors. 

STUDENTS 

 Students take ownership of their learning through active participation. 

 Students believe in themselves, put forth their best effort, and take pride in their abilities and 

achievements. 
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COMMUNITY PARTNERSHIPS 

 The District will encourage and support parent commitment and involvement in their child's 

education. 

 The District collaborates with local businesses and outside agencies to provide support and 

opportunities for students. 

 The District will partner with the community to share responsibility for student success 

through continued involvement and commitment to the educational process. 

PERSONNEL 

 Staff recognizes a shared responsibility for enforcing and modeling school rules and 

increasing student achievement. 

 Professional Learning Communities collaborate to make data-based decisions and 

implement best practices to enhance student success. 

 Staff effectively communicates with parents and the community to support student success. 

 Staff takes ownership of its professional growth. 

 

Shared Values 
The Tyrone Area School District is committed to the following shared values that we believe are 

intrinsically valued within our school community: 

 A safe and secure environment is paramount to the educational process. 

 Excellence in our schools requires a shared commitment from home, school, and the 

community. 

 Recognition and respect of individual student strengths and needs are essential when 

making educational decisions. 

 Responsible student behavior can be encouraged through character education. 

 Professional growth is essential to promote excellence in educational programs. 

 Quality educational programs and services can be provided while maintaining fiscal 

responsibility. 
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Educational Community 
 Tyrone Area School District is located in central Pennsylvania along Interstate 99/US Route 220.  

The district encompasses 167 square miles and includes the Borough of Tyrone and townships in 

the northern tip of Blair County (Tyrone and Snyder), crossing into Centre County (Taylor 

Township) and Huntingdon County (Warriors Mark and Franklin Townships).  Approximately 

12,928 people reside within the district’s boundaries, with approximately 17% of the population 65 

years of age or older.  Service industries (TASD, Tyrone Regional Health Network) and agriculture 

are the primary employers within the district, while a few manufacturing plants also remain (ex. 

American Eagle Paper Mill; Albemarle; Chicago Rivet; Kunzler).  With its close proximity to both the 

University Park and Altoona Campuses of the Pennsylvania State University, many TASD residents 

are employed by PSU as well.                        

The TASD enrolls approximately 1853 students.  While currently holding steady, the K-12 

enrollment has experienced a steady decline of approximately 16% since the 1999-2000 school 

year.  The district has a free and reduced lunch rate of 48% and a graduation rate of 85%. The TASD 

offers a continuum of services for Special Education students, with approximately 13% of the total 

student population receiving these services, as well as services for gifted students. 

TASD currently enrolls a small population of English Language Learners, approximately 4 students 

in various levels of ESL instruction and/or monitoring.  Three teachers provide services to these 

students, however, several other staff members hold, or are working toward, a PA ESL Program 

Specialist certificate. 

The TASD provides quality educational programs for its students at a cost well below the state 

average.  Annual budgets reflect program continuity and expansion while maintaining taxes at a 

reasonable level.  About 31% of the revenues are derived from taxes and other local resources.  The 

state provides subsidies equivalent to about 64% of overall revenues with the remaining 5% coming 

from federal sources.  The district spends the bulk of its funds on providing quality instruction and 

programs to improve student achievement. 

The TASD is comprised of one elementary school (PreK3 – grade 4), one middle school (grades 5-8) 

and one high school (grades 9-12).  The District operates a Day Care program for children ages 6 

weeks to 6th grade and serves as a MAWA to the Appalachia Intermediate Unit 08 to manage its own 

Early Intervention Program for pre-kindergarten students who show physical, cognitive, and/or 

other developmental delays. 

In addition, while a member of the Greater Altoona Career and Technology Center, the Tyrone Area 

High School operates five of its own Career and Technical Education programs that are aligned to 

Chapter 339 and the PA Core and Academic Standards.  These programs include: Accounting 

Technician, Agriculture Production, Carpentry, Nursing Assistant/Nurse Aide, and Cooperative 

Education.  Through the Career and Technical programs, its Cyber Academy, and other academic 

courses, Tyrone Area High School also offers dual enrollment courses and articulation agreements 

for its students that allow them to earn college credit in high school. 
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As part of this Comprehensive Planning process, Tyrone Area School District highlights many of the 

programs that are referenced in this section throughout various other components of the plan.  

TASD highly values its partnerships with parents and the community in developing and fostering 

literacy, technology use, and critical thinking skills among its students. 
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Core Foundations 

Standards 

Mapping and Alignment 

Elementary Education-Primary Level 

Standards Mapping Alignment 

Arts and Humanities Accomplished Accomplished 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Accomplished Accomplished 

PA Core Standards: Literacy in History/Social 
Studies, Science and Technical Subjects 

Needs 
Improvement 

Needs 
Improvement 

PA Core Standards: Mathematics Accomplished Accomplished 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences 
Needs 

Improvement 
Needs 

Improvement 

Geography Developing Developing 

Health, Safety and Physical Education Accomplished Accomplished 

History Developing Developing 

Science and Technology and Engineering 
Education 

Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for 
Reading 

Developing Developing 

American School Counselor Association for 
Students 

Developing Developing 

Early Childhood Education: Infant-
Toddler⟶Second Grade 

Accomplished Accomplished 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Work in the areas of Family and Consumer Science and Literacy in History/Social Studies, 
Science and Technical Subjects is needed the most.  While there is certainly literacy 
embedded into these subjects, a more careful review of the standards is needed in this area. 

Elementary Education-Intermediate Level 

Standards Mapping Alignment 
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Arts and Humanities Accomplished Accomplished 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social 
Studies, Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences 
Needs 

Improvement 
Needs 

Improvement 

Geography Developing Developing 

Health, Safety and Physical Education Accomplished Accomplished 

History Developing Developing 

Science and Technology and Engineering 
Education 

Needs 
Improvement 

Needs 
Improvement 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for 
Reading 

Developing Developing 

American School Counselor Association for 
Students 

Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Family and Consumer Science and STEM are areas in which improvements can be made in 
the intermediate level.  The LEA is currently involved in the Carnegie STEM Excellence 
Pathway and a leadership team is involved in examining the standards and curriculum in 
the area of STEM.  There is a commitment to this process from the administration as well. 

Middle Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social 
Studies, Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences Developing Developing 

Geography Developing Developing 
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Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering 
Education 

Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for 
Reading 

Developing Developing 

American School Counselor Association for 
Students 

Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 

World Language 
Needs 

Improvement 
Needs 

Improvement 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

At the middle level, there is limited exposure to the World Languages standards, although a 
Spanish Exploratory course exists for 7th grade. 

High School Level 

Standards Mapping Alignment 

Arts and Humanities Developing Developing 

Career Education and Work Developing Developing 

Civics and Government Developing Developing 

PA Core Standards: English Language Arts Developing Developing 

PA Core Standards: Literacy in History/Social 
Studies, Science and Technical Subjects 

Developing Developing 

PA Core Standards: Mathematics Developing Developing 

Economics Developing Developing 

Environment and Ecology Developing Developing 

Family and Consumer Sciences 
Needs 

Improvement 
Needs 

Improvement 

Geography Developing Developing 

Health, Safety and Physical Education Developing Developing 

History Developing Developing 

Science and Technology and Engineering 
Education 

Developing Developing 

Alternate Academic Content Standards for Math Developing Developing 

Alternate Academic Content Standards for 
Reading 

Developing Developing 

American School Counselor Association for 
Students 

Developing Developing 

English Language Proficiency Developing Developing 

Interpersonal Skills Developing Developing 

School Climate Developing Developing 
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World Language Developing Developing 

 
Explanation for standard areas checked "Needs Improvement" or "Non Existent": 

Family and Consumer Science is an area that continues to be monitored.  Stand-alone 
courses do not exist and the district continually looks to improve ways to address these 
standards in other courses. 

 

Curriculum 

Planned Instruction 

Elementary Education-Primary Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Each curricular area continues to be reviewed for alignment to the PA Core Standards. The 
district provides professional development in the Core Standards and data analysis (DRA2, 
DIBELS Next, etc.) and also provides time to work on curriculum--in teacher teams and 
individually. Submitted lesson plans must align to the curriculum and include instructional 
time to be devoted, materials/activities, objectives, assessments to be used, and Core 
Standards associated with the lesson. 

Elementary Education-Intermediate Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Developing 



11 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Each curricular area continues to be reviewed for alignment to the PA Core Standards. The 
district provides professional development in the Core Standards and data analysis (DRA2, 
DIBELS Next, etc.) and also provides time to work on curriculum--in teacher teams and 
individually. Submitted lesson plans must align to the curriculum and include instructional 
time to be devoted, materials/activities, objectives, assessments to be used, and Core 
Standards associated with the lesson. 

 

 

Middle Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 
identified for each subject area. 

Developing 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Each curricular area has been working to improve curriculum maps with planned units, 
outlines of the content to be covered, lists of materials needed, activities to be used, 
alignment to PA Core Standards, and assessment strategies. The district has provided 
professional development in the PA Core Standards, differentiated instruction, maneuvering 
through the SAS website, data analysis (eMetric, PVAAS, Study Island, iReady assessment 
analysis). The district has also provided "data days" for teachers to conduct data analysis in 
vertical and horizontal teams, as well as individually to determine the achievement of 
students in the curriculum and make changes as needed.   

High School Level 

Curriculum Characteristics Status 

Objectives of planned courses, instructional units or 
interdisciplinary studies to be achieved by all students are 

Developing 
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identified for each subject area. 

Content, including materials and activities and estimated 
instructional time to be devoted to achieving the academic 
standards are identified. 

Developing 

The relationship between the objectives of a planned course, 
instructional unit or interdisciplinary studies and academic 
standards are identified. 

Developing 

Procedures for measurement of mastery of the objectives of a 
planned course, instructional unit or interdisciplinary studies are 
identified. 

Developing 

 
Processes used to ensure Accomplishment: 

Each curricular area has been working to improve curriculum maps with planned units, 
outlines of the content to be covered, lists of materials needed, activities to be used, 
alignment to PA Core Standards, and assessment strategies. The district has provided 
professional development in the PA Core Standards, differentiated instruction, maneuvering 
through the SAS website, data analysis (eMetric, PVAAS, Study Island assessment analysis). 
The district has also provided time for teachers to conduct data analysis in vertical and 
horizontal teams, as well as individually to determine the achievement of students in the 
curriculum and make changes as needed.   

 

Modification and Accommodations 

Explain how planned instruction contains modifications and accommodations that allow all 
students at all mental and physical ability levels to access and master a rigorous standards 
aligned curriculum. 

Students with disabilities who satisfactorily complete a Special Education program 

identified in the Individualized Education Program (IEP) under the Individuals with 

Disabilities Education Act (IDEA), shall be granted and issued a regular high school diploma 

by the Tyrone Area School District.   Accommodations and modifications to planned 

instruction and assessment are determined by the IEP Team and outlined within the 

student's IEP so that all teachers/staff educating the student have access to these 

accommodations. Student progress in their specially designed instruction is assessed 

regularly to determine achievement.   Students who do not qualify for Special Education 

services may also have accommodations and modifications as outlined in either a 504 

Service Plan or other locally developed plan and incorporated into instruction by the 

classroom teacher. Again, student progress is monitored at regular intervals to determine 

achievement.   Adaptations and accommodations for gifted students are addressed in a 

Gifted Individualized Education Plan (GIEP) and are utilized by the gifted support teachers 

in each school to assist with programming for these students. Student progress is monitored 

at regular intervals to determine achievement. 
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Instruction 

Instructional Strategies 

Checked Answers 
 Formal classroom observations focused on instruction 

 Walkthroughs targeted on instruction 

 Annual Instructional evaluations 

 Peer evaluation/coaching 

Unchecked Answers 

 Instructional Coaching 

Regular Lesson Plan Review 

Checked Answers 

 Building Supervisors 

Unchecked Answers 

 Administrators 

 Department Supervisors 

 Instructional Coaches 

 Not Reviewed 

Provide brief explanation of LEA's process for incorporating selected strategies. 

Through a Differentiated Supervision model for teacher supervision and evaluation, 
building supervisors formally evaluate teachers assigned to the clinical supervision track 
either two times (non-tenured teachers) or once (tenured teachers) each year. Additionally, 
building supervisors regularly visit classrooms and observe instruction taking place.  In 
alignment with the PDE Educator Effectiveness system, the LEA uses PDE 82-1 or 82-3 
annually for all professional employees, twice annually for temporary professional 
employees; Walkthrough observations are conducted at all grade levels for all teachers 
throughout the school year.  Both the elementary school and middle school encourage peer 
observation on a voluntary basis, in addition to occasionally requiring peer observation for 
a teacher who a principal identifies as needing support with a supervised area. 

Responsiveness to Student Needs 

Elementary Education-Primary Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Full 

Implementation 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 
Full 

Implementation 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 

Full 
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needs of gifted students. Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

The LEA implements the Multi-Tiered System of Support (MTSS) model throughout the 
primary level. 

Elementary Education-Intermediate Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 
Full 

Implementation 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Full 
Implementation 

Differentiated instruction is used to meet student needs. 
Full 

Implementation 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

The LEA implements the Multi-Tiered System of Support (MTSS) model throughout the 
intermediate level. 

Middle Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

In some courses, there are not enough sections to group all students by academic need. 
However, structured grouping in mathematics, particularly Algebra, has been incorporated 
to meet students at their achievement level (low, at grade level, high). ELA courses are also 
structured so that the students with the most unique needs, particularly students with IEPS 
and those with GIEPS) are grouped appropriately.  
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High School Level 

Instructional Practices Status 

Structured grouping practices are used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Flexible instructional time or other schedule-related practices are 
used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

Differentiated instruction is used to meet student needs. 

Implemented in 
50% or more of 

district 
classrooms 

A variety of practices that may include structured grouping, flexible 
scheduling and differentiated instruction are used to meet the 
needs of gifted students. 

Full 
Implementation 

 
If necessary, provide further explanation. (Required explanation if column selected was  

Rigorous honors and dual enrollment courses have been implemented to provide enriched 
courses in all core subject areas. On-line courses and off-campus dual enrollment are also 
offered to help meet the needs of students who have schedule conflicts and students who 
are ready for more advanced courses not offered in-house. In addition, teacher and 
paraprofessional support are offered in classes where students have the most significant 
needs. 

Recruitment 

Describe the process you implement to recruit and assign the most effective and highly 
qualified teachers in order to meet the learning needs of students who are below 
proficiency or are at risk of not graduating. 

The district advertises in local papers/print media (within a 30-mile radius), as well as 
posting in-house, on the district website, and through social media. District level 
administrative personnel also attend career fairs at two local universities.  Only highly 
qualified teachers are considered for each position vacancy.  There is a screening process in 
place that is conducted by the administration which checks for appropriate qualifications.  
The ensuing interviews include building-level administration, district level administration, 
department heads or other teachers within the same assignment area, and the 
superintendent. The final recommendations are presented to the board of education for 
approval. 
 The district hires paraprofessionals who are highly qualified based on the attainment of a 
two year degree or the passage of a test supplied by the IU 8.  

Assessments 
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Local Graduation Requirements 

Course Completion SY 19/20 SY 20/21 SY 21/22 

Total Courses 27.00 27.00 27.00 

English 4.00 4.00 4.00 

Mathematics 4.00 4.00 4.00 

Social Studies 4.00 4.00 4.00 

Science 4.00 4.00 4.00 

Physical Education 4.00 4.00 4.00 

Health 1.00 1.00 1.00 

Music, Art, Family & 
Consumer Sciences, 
Career and Technical 
Education 

1.00 1.00 1.00 

Electives 5.00 5.00 5.00 

Minimum % Grade 
Required for Credit 
(Numerical Answer) 

60.00 60.00 60.00 

 

 

Graduation Requirement Specifics  

We affirm that our entity requires demonstration of proficiency or above in each of the 
following State academic standards: English Language Arts and Mathematics, Science and 
Technology and Environment and Ecology, as determined through any one or a 
combination of the following:Checked answers 

 Completion of secondary level coursework in English Language Arts (Literature), 

Algebra I and Biology in which a student demonstrates proficiency on the associated 

Keystone Exam or related project-based assessment if § 4.4(d)(4) (relating to 

general policies) applies. 

Unchecked answers 

 Locally approved and administered assessments, which shall be independently and 

objectively validated once every 6 years. Local assessments may be designed to 

include a variety of assessment strategies listed in ? 4.52(c) and may include the use 

of one or more Keystone Exams. Except for replacement of individual test items that 

have a similar level of difficulty, a new validation is required for any material 

changes to the assessment. Validated local assessments must meet the following 

standards: 

I. Alignment with the following State academic standards: English Language 

Arts (Literature and Composition); Mathematics (Algebra I) and 

Environment and Ecology (Biology). 
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II. Performance level expectations and descriptors that describe the level of 

performance required to achieve proficiency comparable to that used for the 

Keystone Exams. 

III. Administration of the local assessment to all students, as a requirement for 

graduation, except for those exempted by their individualized education 

program under subsection (g), regarding special education students, or 

gifted individualized education plan as provided in ? 16.32 (relating to 

GIEP). 

IV. Subject to appropriations provided by law, the cost to validate local 

assessments shall be evenly divided between the school district, AVTS or 

charter school, including a cyber-charter school, and the Department. If the 

Department does not provide sufficient funding to meet its share, local 

assessments submitted for validation shall be deemed valid until a new 

validation is due to the Department. 

V. The Department will establish a list of entities approved to perform 

independent validations of local assessments in consultation with the Local 

Assessment Validation Advisory Committee as provided in ? 4.52(f). 

VI. School boards shall only approve assessments that have been determined to 

meet the requirements of this subsection by an approved entity performing 

the independent validation. If a school district, AVTS or charter school, 

including a cyber-charter school, uses a local assessment that has not been 

independently validated, the Secretary will direct the school entity to 

discontinue its use until the local assessment is approved through 

independent validation by an approved entity. 

 Completion of an Advanced Placement exam or International Baccalaureate exam 

that includes academic content comparable to the appropriate Keystone Exam at a 

score established by the Secretary to be comparable to the proficient level on the 

appropriate Keystone Exam. 

 Not Applicable. Our LEA does not offer High School courses. 

Local Assessments 

Standards WA TD NAT DA PSW Other 

Arts and Humanities X X   X X 

Career Education and Work  X X X X X 

Civics and Government  X    X 

PA Core Standards: English 
Language Arts 

 X X X X X 

PA Core Standards: Literacy in 
History/Social Studies, Science 

 X    X 
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and Technical Subjects 

PA Core Standards: Mathematics  X X X  X 

Economics  X    X 

Environment and Ecology  X X X X X 

Family and Consumer Sciences  X    X 

Geography  X    X 

Health, Safety and Physical 
Education 

 X    X 

History  X    X 

Science and Technology and 
Engineering Education 

 X X X  X 

World Language  X    X 

 

Methods and Measures 

Summative Assessments 

Summative Assessments EEP EEI ML HS 

PSSA  X X  

Keystone Exams   X X 

NOCTI    X 

Course Specific Final Exams   X X 

End-of-Year Assessments  X X  

WIDA ACESS for ELLs X X X X 

 

Benchmark Assessments 

Benchmark Assessments EEP EEI ML HS 

DIBELS Next  X   

District Phonemic Awareness Assessment X X   

District Sight Word Assessment  X   

Benchmark Assessments from Math Program  X X  

4 Sight  X   

Developmental Reading Assessment (DRA2)  X X  

iReady   X  

 

Formative Assessments 

Formative Assessments EEP EEI ML HS 

Exit Slips  X X X 

Think-Pair-Share X X X X 

Use of Individual Response Cards/Whiteboards X X X X 

Technology (Kahoot, Quizlet, etc.)   X X 
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Progress Monitoring X X   

 

Diagnostic Assessments 

Diagnostic Assessments EEP EEI ML HS 

Sounds Abound X X   

Comprehensive Test of Phonological Processing 
(CTOPP) 

X X   

Process Assessment of the Learner (PAL-II)     

Test of Word Reading Efficiency (TOWRE) X X   

iReady   X  

 

Validation of Implemented Assessments 

Validation Methods EEP EEI ML HS 

External Review     

Intermediate Unit Review     

LEA Administration Review X X X X 

Building Supervisor Review X X X X 

Department Supervisor Review     

Professional Learning Community Review X X X X 

Instructional Coach Review     

Teacher Peer Review     

 
Provide brief explanation of your process for reviewing assessments. 

Student performance data is one method used to review assessments.  At various levels in 
the system, administrators and teachers review assessments to determine if what is being 
assessed is aligned to the written and taught curriculum. 

Development and Validation of Local Assessments 

If applicable, explain your procedures for developing locally administered assessments and 
how they are independently and objectively validated every six years. 

Not Applicable 

Collection and Dissemination 

Describe your system to collect, analyze and disseminate assessment data efficiently and 
effectively for use by LEA leaders and instructional teams. 

The district has established a K-12 assessment calendar that outlines the assessments to be 

utilized and at which grade. The district also hopes to utilize the Data Warehouse and 
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Assessment Tracker portions of the SIS in the near future to house state assessment data, 

local benchmark assessment data, and other standardized test data, including SAT and 

NOCTI.  In addition, the district utilizes other available data warehouse sites such as 

eMetric, PVAAS, DIBELS, etc. Through the Multi-Tiered System of Support (MTSS) model, 

TASD has implemented comprehensive universal screening and progress monitoring at the 

elementary level. Staff gather data and then teachers meet in their grade level data teams to 

review the data and determine the appropriate interventions for students.  Data letters are 

sent to parents after each benchmark data meeting (Pre-, Mid-, Post) with information 

about their child's levels, in addition to quarterly report cards and parent/teacher 

conferences.  Data teams also meet at the middle school level to discuss student 

performance/progress on reading and math benchmark assessments, as well as review data 

in eMetric and PVAAS.  Quarterly report cards and parent/teacher conferences are also a 

part of the collection and dissemination of data at the middle and high schools. 

Data Informed Instruction 

Describe how information from the assessments is used to assist students who have not 
demonstrated achievement of the academic standards at a proficient level or higher. 

At the elementary school, data from assessments are reviewed and analyzed along with 

other data sources indicating student achievement. Individual strengths and weaknesses 

are determined and students who are not meeting benchmarks are recommended for 

specific interventions to help close the gaps.  At all buildings in the LEA, options for 

assistance may include tutoring before/during/after school, re-grouping of student 

instructional reading and math groups, assignment to specific remedial groups for academic 

support, PSSA prep class assignment, and individualized assistance. 

Assessment Data Uses 

Assessment Data Uses EEP EEI ML HS 

Assessment results are reported out by PA 
assessment anchor or standards-aligned learning 
objective. 

X X X X 

Instructional practices are identified that are 
linked to student success in mastering specific PA 
assessment anchors, eligible content or 
standards-aligned learning objectives. 

X X X X 

Specific PA assessment anchors, eligible content 
or standards-aligned learning objectives are 
identified for those students who did not 
demonstrate sufficient mastery so that teachers 
can collaboratively create and/or identify 
instructional strategies likely to increase mastery. 

X X X X 

Instructional practices modified or adapted to 
increase student mastery. 

X X X X 
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Distribution of Summative Assessment Results 

Distribution Methods EEP EEI ML HS 

Course Planning Guides   X X 

Directing Public to the PDE & other Test-related 
Websites 

X X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports X X X X 

Website X X X X 

Meetings with Community, Families and School 
Board 

X X X X 

Mass Phone Calls/Emails/Letters X X X X 

Newsletters X X X X 

Press Releases X X X X 

School Calendar X X X X 

Student Handbook X X X X 

 
 

Provide brief explanation of the process for incorporating selected strategies. 

The district distributes information regarding summative assessments (specifically PSSA 
and Keystone exams) to the public through the district newsletter, which goes to all 
residents, local newspapers, and on the district website.  Results are also reported during a 
session of the school board and individual results are reported to parents through the mail 
and at parent/teacher conferences.  Individual student classroom assessment data can also 
be accessed online at any time through the parent portal of the student management 
system, for which students and parents have passwords for access, and on end-of-marking 
period report cards. 

Safe and Supportive Schools 

Assisting Struggling Schools 

Describe your entity’s process for assisting schools that either do not meet the annual 
student achievement targets or experience other challenges, which deter student 
attainment of academic standards at a proficient level or higher. 

If your entity has no struggling schools, explain how you will demonstrate continued 
growth in student achievement. 

While the Tyrone Area School District does not currently have any struggling schools, 

administration and staff plan to demonstrate continued growth in student achievement by: 

  

·         Continually monitoring student achievement data, including formative and summative 
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classroom assessments and state level assessments in building level Professional Learning 

Communities, as well as grade level data teams. 

·         Working collaboratively with all educational professionals involved with its students 

(both inside and outside of the district) to identify and address student needs. 

·         Utilizing the Assessment Tracker portion of the Student Information System, Sapphire, 

to serve as a data warehouse for assessment data. 

·         Maintaining the Multi-Tiered Systems of Support (MTSS) framework at the elementary 

and middle schools, while continuing to offer assistance to students at the high school level 

in a variety of ways. 

·         Seeking assistance in curriculum alignment, differentiated instruction, and various 

instructional best practices from available resources such as Appalachia IU 08, PaTTAN, and 

professional consultants. 

Programs, Strategies and Actions 

Programs, Strategies and Actions EEP EEI ML HS 

Biennially Updated and Executed Memorandum of 
Understanding with Local Law Enforcement 

X X X X 

School-wide Positive Behavioral Programs X X X X 

Conflict Resolution or Dispute Management X X X X 

Peer Helper Programs  X X X 

Safety and Violence Prevention Curricula X X X X 

Student Codes of Conduct X X X X 

Comprehensive School Safety and Violence 
Prevention Plans 

X X X X 

Purchase of Security-related Technology X X X X 

Student, Staff and Visitor Identification Systems X X X X 

Placement of School Resource Officers X X X X 

Student Assistance Program Teams and Training X X X X 

Counseling Services Available for all Students X X X X 

Internet Web-based System for the Management 
of Student Discipline 

X X X X 

 

Screening, Evaluating and Programming for Gifted Students 

Describe your entity’s awareness activities conducted annually to inform the public 
of the gifted education services and programs offered (newspaper, student 
handbooks, school website, etc.) 

The Tyrone Area School District posts Child Find notices in local newspapers and on the 
website annually.  Information pertaining to the gifted program is contained on the Tyrone 
Area School District website.  

Describe your entity’s process for locating students who are thought to be gifted and 
may be in need of specially designed instruction (screening). 
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At the elementary level, grade levels meet every six weeks to review student data and 
progress.  Students who are consistently exceeding benchmarks in academic areas are 
referred for further screening if the team believes that student exhibits gifted potential.  
Annually, the Cognitive Abilities Test (CogAT) is administered to all second graders.  This 
assessment measures a student's reasoning and problem solving skills through quantitative, 
nonverbal and verbal questions.  Once scores are received, the team meets to review 
student scores.  Students who earn high scores of 125 or above on at least one composite 
are then looked at further by evaluating curriculum based assessment data.  If a student has 
high cognitive scores and commensurate academic achievement, a screening for gifted 
services is recommended.  The Gifted Coordinator meets one on one with the child to 
administer the Kaufman Brief Intelligence Test 2nd Edition (KBIT 2).  Performance on this 
assessment then determines if a full evaluation is warranted. 

Describe your entity’s procedures for determining eligibility (through multiple 
criteria) and need (based on academic strength) for potentially mentally gifted 
students (evaluation). 

If a full evaluation is deemed appropriate, the student meets with the school psychologist 
for a full cognitive assessment, portions of an academic achievement assessment and the 
teacher is administered a gifted potential rating scale.  This information is collected and 
combined with curriculum based assessment data, as well as parent and teacher input, 
nurse input (to identify any potential variables that could mask gifted potential) and 
performance in the classroom.  The information is examined to determine if the child meets 
Chapter 16 eligibility criteria for having gifted potential and whether or not they are in need 
of specially designed instruction, or programming that is not affordable within the regular 
education setting. 

Describe the gifted programs* being offered that provide opportunities for 
acceleration, enrichment or both. *The word "programs" refers to the continuum of 
services, not one particular option. 

The GIEP is written to reflect the needs of the student and contains goals and objectives for 
the student to meet during the duration of the GIEP.  The goals and objectives reflect a 
student's present level of educational performance and are not only child specific, but 
measurable.  The GIEP also contains a section relating to specially designed instruction, 
which consists of any adaptions or modifications to the general curriculum that are needed 
for gifted students.  These SDI may include the ability to accelerate through the designated 
district curriculum at the student's own pace rather than identified grade.  The team also 
considers if enrichment to existing programming would also be beneficial for the student in 
place of acceleration. 
Gifted programming in the district encompasses the following components: 
1. To integrate gifted education into the total school program through service options that 
flexible, dynamic, and inclusive.  
2. To create a learning environment that values and nurtures intellectual ability, creativity, 
decision making by providing an array of service options which support individual growth 
at varying levels of abilities, needs, and interests. 
3. To develop an identification procedure using multiple criteria to appraise student need 
for differentiated services and the type of services needed. 
4. To provide a comprehensive staff development program to enable teachers to more 
appropriately serve the needs of advanced learners. 
5. To involve parents and other community members in the effort to enrich and extend the 
learning opportunities for advanced learners inside and outside of the school. 
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6. To differentiate and enrich the core curriculum to challenge the advanced learner. 
7. To provide opportunities for acceleration in order to allow high ability students to move 
through material at the pace appropriate for their abilities. 
8. To use flexible grouping options to give advanced learners peer support and chances to 
work together without separating them from the rest of their classmates. 

Developmental Services 

Developmental Services EEP EEI ML HS 

Academic Counseling X X X X 

Attendance Monitoring X X X X 

Behavior Management Programs X X X X 

Bullying Prevention X X X X 

Career Awareness X X X X 

Career Development/Planning X X X X 

Coaching/Mentoring     

Compliance with Health Requirements –i.e., 
Immunization 

X X X X 

Emergency and Disaster Preparedness X X X X 

Guidance Curriculum X X X X 

Health and Wellness Curriculum X X X X 

Health Screenings X X X X 

Individual Student Planning X X X X 

Nutrition X X X X 

Orientation/Transition X X X X 

RTII/MTSS X X X  

Wellness/Health Appraisal X X X X 

 
Explanation of developmental services: 

The TASD School Counseling Department continues to grow and evolve to meet the needs of 
our students.  A current goal for the TASD Counseling Department is to more clearly refine 
the integration of career awareness and developmental services across the k-12 system to 
meet the requirements of the PA Career Education and Work Standards including the 
Future Ready PA Index.  The school counseling program services students Prek- 12th grade 
through individual and small group counseling to address a wide array of identified needs.  
An adult mentoring program has also been recently added as another Tier 2 intervention 
for students who need more one on one positive adult support in the school setting.  A 
district wide focus on resiliency was initiated during the 2017-2018 school year and will 
continue to be an area of professional development moving forward. 

Diagnostic, Intervention and Referral Services 

Diagnostic, Intervention and Referral Services EEP EEI ML HS 

Accommodations and Modifications X X X X 

Administration of Medication X X X X 
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Assessment of Academic Skills/Aptitude for 
Learning 

X X X X 

Assessment/Progress Monitoring X X X X 

Casework X X X X 

Crisis Response/Management/Intervention X X X X 

Individual Counseling X X X X 

Intervention for Actual or Potential Health 
Problems 

X X X X 

Placement into Appropriate Programs X X X X 

Small Group Counseling-Coping with life 
situations 

X X X X 

Small Group Counseling-Educational planning X X X X 

Small Group Counseling-Personal and Social 
Development 

X X X X 

Special Education Evaluation X X X X 

Student Assistance Program X X X X 

 
Explanation of diagnostic, intervention and referral services: 

The Tyrone Area School District has three fully operating Student Support Program teams 
that meet weekly to discuss student needs.  Students are referred to the teams by staff 
members and through a screening and evaluation by mental health liaisons through SAP.  
Appropriate programming to meet their needs is then determined. The district also employs 
a Home and School Visitor at the middle and high schools, as well as a Family Resource 
Coordinator at the elementary level who are available to provide support for families in 
obtaining services through outside mental health providers. 

Consultation and Coordination Services 

Consultation and Coordination Services EEP EEI ML HS 

Alternative Education X X X X 

Case and Care Management X X X X 

Community Liaison X X X X 

Community Services Coordination (Internal or 
External) 

X X X X 

Coordinate Plans X X X X 

Coordination with Families (Learning or 
Behavioral) 

X X X X 

Home/Family Communication X X X X 

Managing Chronic Health Problems X X X X 

Managing IEP and 504 Plans X X X X 

Referral to Community Agencies X X X X 

Staff Development X X X X 

Strengthening Relationships  Between School 
Personnel, Parents and Communities 

X X X X 

System Support  X X X X 
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Truancy Coordination X X X X 

 
Explanation of consultation and coordination services: 

The Tyrone Area School District offers a full range of services for students both in and out of 
regular education settings.  Educational programming options include online learning, 
instruction in the home, special education support (itinerant, supplemental and full time) 
and alternative education placement at the high school level.  Within the educational 
setting, the district also houses mental health liaisons from various mental health agencies 
that are available to provide support to students in the school setting.  The Home School 
Visitor at the middle and high school, as well as the Family Resource Coordinator at the 
elementary level, help parents to obtain necessary services for their child(ren). 

Communication of Educational Opportunities 

Communication of Educational Opportunities EEP EEI ML HS 

Course Planning Guides X X X X 

Directing Public to the PDE & Test-related 
Websites 

X X X X 

Individual Meetings X X X X 

Letters to Parents/Guardians X X X X 

Local Media Reports X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Mass Phone Calls/Emails/Letters X X X X 

Newsletters X X X  

Press Releases     

School Calendar X X X X 

Student Handbook X X X X 

 

Communication of Student Health Needs 

Communication of Student Health Needs EEP EEI ML HS 

Individual Meetings X X X X 

Individual Screening Results X X X X 

Letters to Parents/Guardians   X X X X 

Website X X X X 

Meetings with Community, Families and Board of 
Directors 

X X X X 

Newsletters X X   

School Calendar   X X 

Student Handbook X X X X 

School Messenger System X X   
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Frequency of Communication 

Elementary Education - Primary Level 

 Monthly 

Elementary Education - Intermediate Level 

 Monthly 

Middle Level 

 Quarterly 

High School Level 

 Yearly 

Collaboration for Interventions 

Describe the collaboration between classroom teachers and individuals providing 
interventions regarding differing student needs and academic progress. 

Student academic and social needs are met based on a range of instructional and supportive 

intervention services.  The initiation of these services is a collaborative effort based on data, 

such as academic, behavior/discipline, attendance, etc..  Utilizing the Multi-Tiered Systems 

of Support (MTSS) model, the goal of meeting the needs of students who are experiencing 

academic and/or behavioral difficulties is to intervene as early as possible, assess the 

effectiveness of the initial intervention, and make adjustments or increase the intensity and 

duration of the intervention if necessary. 

  

At the Tyrone Area Elementary School, classroom teachers, along with special education, EL, 

and reading teachers, participate in regularly scheduled (approximately every 5-6 weeks) 

Data Team meetings.  The purpose of these Data Team meetings is to analyze universal 

screening, benchmark, diagnostic, and progress monitoring data and facilitate 

conversations to plan for interventions and set goals for students.   Informal communication 

between the classroom teachers and the intervention specialists also occurs outside of 

these Data Team meetings on a daily/weekly basis as needed.  Additionally, teams meet in 

Professional Learning Communities (PLCs) comprised of grade levels, as well as content-

area departments, across the district to discuss student progress with staff members who 

support interventions. 

  

The continued recognition that student progress and achievement are often hindered for 

students who exhibit behavioral and social-emotional issues also remain at the forefront of 

the collaboration between classroom teachers and those providing support.   At each 

building level, a Student Assistance Program (SAP) Team meets weekly to discuss student 

needs that could potentially impact student academic achievement and supports for these 

students are planned accordingly.  Each SAP team is comprised of the building 
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administration, school counselors, School Psychologist, teachers, and other support 

personnel (ex. nurse) to ensure that students who are not responding to behavioral and 

social-emotional interventions receive the appropriate follow up, such as referral to the 

School Psychologist, an outside agency for counseling, or an alternative placement within or 

outside of the school setting. 

  

Additional support for these types of issues lies within the Positive Behavior Support 

systems that are present in all TASD buildings.  Special education takes a more active role 

with students who have been identified with Emotional Disturbance and provides a full 

continuum of emotional support services in each of the district’s buildings, as well.  Since 

the 2014-15 school year, TASD has partnered with Blair Family Solutions and the 

Community Care organization in Blair County to offer the Community and School-Based 

Behavioral Health model in the TASD.  This model provides a team of mental health 

professionals who are housed within the school district to manage a caseload of students 

and their families in a 24/7 wrap-around service model and allows the team to step into 

classrooms and homes, where the students most need assistance and intervention.  The 

team is also available for individual and group consultation with the classroom teachers to 

support behavior plans and strategies. 

 

 

Community Coordination 

Describe how you accomplish coordination with community operated infant and toddler 
centers, as well as preschool early intervention programs. In addition, describe the 
community coordination with the following before or after school programs and services 
for all grade levels, including pre-kindergarten, if offered, through grade 12. 

1. Child care 
2. After school programs 
3. Youth workforce development programs 
4. Tutoring 

Child Care 

 

The Tyrone Area School District Children’s Center is a comprehensive Birth to Age 5 center 

that includes a daycare for children birth through 6th grade (which was recently rated a 

STAR 4 center through the Keystone STARS), half day and full day Preschool Programming 

through PreK Counts and Title I funding, Early Intervention for Preschool aged children, and 

the STEP program for teen parents currently enrolled in high school.   A consistent goal of 

TASD is to continue collaboration with district early childhood partners by offering 

professional development to ensure alignment of curriculum and assessments Birth 
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through Kindergarten.  A transition plan has been developed for Birth to Kindergarten that 

includes the needs of students that are served in the district preschool, those who are 

coming from other early childhood programs, and those who have had no preschool 

experiences.  Over the past three years, with assistance from funding through the RTTT 

Early Learning Community Innovation Zone grant, these collaborative efforts have become 

even stronger. 

  

Youth Workforce Development 

 

Over the years, TASD has formed partnerships with Career Link of Blair County and the 

Office of Vocational Rehabilitation (OVR) to provide career and transition to work services 

to students.  The district Transition Coordinator collaborates with these agencies to provide 

programs and opportunities for students with special needs to obtain employment in 

various settings, including the Tyrone Area School District.  TASD also supports a 

Cooperative Education program in which students couple their Career and Technical 

programs with employment opportunities in those fields.  Long-standing relationships with 

employers willing to participate in this program have been enormously beneficial to all 

involved.  TASD currently houses CTE programs in Agriculture Production, Carpentry, 

Accounting Technician, and Nursing Assistant/Nurse Aide.  All of these programs have 

Occupational Advisory Committees who offer relevant input into industry needs for the 

programs.  The Southern Alleghenies Planning and Development Commission is consulted 

on workforce needs as well.  During the 2018-19 school year, the TASD was awarded a 

Teacher in the Workplace Grant, which opened more systematic communication avenues 

between the district and the local business leaders.  Teachers toured local businesses, 

developed lessons and activities to incorporate what they learned from the businesses, and 

engaged in collaborative experiences with the businesses to draw their expertise into the 

school setting. 

  

Tutoring and After School Programs 

 

After school tutoring opportunities are limited to district staff in the form of after school 

academic support for middle and high school students and one-to-one tutoring by teachers, 

if arranged with the student’s parents.  However, various high school students are involved 

in community service tasks, which can sometimes involve peer tutoring.  High School 

students can participate in a Community Outreach and/or Peer Tutoring course for credit 

and other students volunteer to perform these tasks as part of their community service 

requirements for the National Honor Society.  Although the school district does not 

participate formally, it also allows informational fliers for a Homework Club at The Joshua 

House (a local faith-based youth center) to be distributed to students and their families. 

Preschool Agency Coordination 
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Explain how the LEA coordinates with agencies that serve preschool age children with 
disabilities. 

1. Address coordination activities designed to identify and serve children with 
disabilities and the supports and accommodations available to ensure both physical 
and programmatic access. 

2. Address pre-kindergarten programs operated directly by the LEA and those 
operated by community agencies under contract from the LEA. 

3. Describe how the LEA provides for a smooth transition from the home setting and 
any early childhood care or educational setting the students attend, to the school 
setting. 

Since 2011, the Tyrone Area School District has served as a MAWA to the Appalachia 

Intermediate Unit 08 and responsible for the Early Intervention Services of children ages 3 

to 5 that reside in the school district. 

  

In addition, the Tyrone Area School District Children’s Center is a comprehensive Birth to 

Age 5 center that includes a daycare for children birth through 6th grade (which was 

recently rated a STAR 4 center through the Keystone STARS), half day and full day 

Preschool Programming through PreK Counts and Title I funding, Early Intervention for 

Preschool aged children, and the STEP program for teen parents currently enrolled in high 

school.   TASD, along with the Early Childhood providers located within the school district 

have worked in collaboration to develop a brochure for parents that outlines and provides 

the contact information for the EC providers in one document.  The brochure contains 

information about seven EC Centers that are available to serve children and families.  The 

local EC providers have worked together to provide and participate in joint professional 

development sessions on a variety of topics to ensure that common curriculum, 

assessments, and behavior strategies are being implemented to assist with the children's 

transitions. 

  

At preschool registration, all parents are required to complete the Ages and Stages 

Questionnaire to determine if parents have developmental concerns.  Screenings for speech 

and language are completed on all children in the district and Head Start preschool 

classrooms.  Watch Me Grow flyers are given to local pediatricians, WIC, and community 

offices as resources for parents.  A walk in screening is coordinated once a year.  Our goal is 

to continue to seek new ways of identifying children who qualify for Early Intervention 

Services.  

  

In the district Birth-Kindergarten transition plan, there are a variety of activities and 

procedures to ensure a smooth transition from the home setting to preschool.  This begins 

in March with a preschool registration.  Throughout the summer, parents receive 

information about district programs and a letter welcoming them to school from their 

classroom teacher.  Prior to the start of the school year, families are invited to an 

orientation night.  Throughout the school year, parents attend a variety of parent 

involvement activities including Marvelous Mondays and Parent Conferences.  The focus of 
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these events is to give parents information about their child’s progress and educate parents 

about the curriculum and ways to support their child’s progress at home. 

Early Warning System 

The free PA Educator Dashboard Early Warning System and Intervention Catalog (PA 
EWS/IC) utilizes the metrics of Attendance, Behavior and Course grades to identify students 
who may be on a path to dropping out of school. Please indicate your selection of the 
following options. 

No, we have another early warning system that we are currently utilizing. 

Professional Education 

Characteristics 

District’s Professional Education Characteristics EEP EEI ML HS 

Enhances the educator’s content knowledge in the 
area of the educator’s certification or assignment. 

X X X X 

Increases the educator’s teaching skills based on 
effective practice research, with attention given to 
interventions for struggling students. 

X X X X 

Increases the educator's teaching skills based on 
effective practice research, with attention given to 
interventions for gifted students. 

X X X X 

Provides educators with a variety of classroom-
based assessment skills and the skills needed to 
analyze and use data in instructional decision 
making. 

X X X X 

Empowers educators to work effectively with 
parents and community partners. 

X X X X 

 

District’s Professional Education Characteristics EEP EEI ML HS 

Provides the knowledge and skills to think and 
plan strategically, ensuring that assessments, 
curriculum, instruction, staff professional 
education, teaching materials and interventions 
for struggling students are aligned to each other, 
as well as to Pennsylvania’s academic standards. 

X X X X 

Provides the knowledge and skills to think and 
plan strategically, ensuring that assessments, 
curriculum, instruction, staff professional 
education, teaching materials and interventions 
for gifted students are aligned to each other, as 
well as to Pennsylvania's academic standards. 

X X X X 

Provides leaders with the ability to access and use 
appropriate data to inform decision making. 

X X X X 
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Empowers leaders to create a culture of teaching 
and learning, with an emphasis on learning. 

X X X X 

Instructs the leader in managing resources for 
effective results. 

X X X X 

 
Provide brief explanation of your process for ensuring these selected characteristics. 

TASD provides professional education opportunities that are driven by both the 
instructional needs of the students as well as the identified needs of the staff, as determined 
by staff and administration.  District priorities are established through discussions and data 
analysis from multiple sources and of various types.  Priorities are revised as additional 
information is gleaned throughout the school year from student assessments and classroom 
observations, both formal and informal.  District administration and professional staff at all 
levels participate in data analysis at building-level, grade-level or subject area team 
meetings.  Professional opportunities for staff are varied and consist of both in-house and 
out-of-district experiences.  TASD budgets annual resources to provide for staff and 
administration to attend conferences and provide contracted training and also takes 
advantage of training resources available through Appalachia Intermediate Unit 8 and 
PaTTAN.  These conferences and trainings typically consist of sessions that address meeting 
the needs of diverse learners, content specific topics (literacy, math, writing, social studies, 
early childhood education), and behavior interventions strategies, to name a few.  TASD 
attempts to differentiate PD based on staff need and, while this can prove challenging at 
times, remains a work in progress. 
TASD utilizes technology coaches to assist staff in the implementation of a variety of 
instructional technology strategies.  Canvas has been adopted as the District’s official 
Learning Management System and the 2017-18 school year was the first year of 
implementation.  Training and time to develop one’s own courses in Canvas will continue to 
be an ongoing professional development focus. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

Administrators and special education staff continue to identify that, despite informational 
and training sessions, staff continue to need assistance with differentiated instruction to 
meet the diverse needs of students.  This continues to be an ongoing goal for training and 
follow through of implementation. 

Educator Discipline Act 126, 71 

Provides educators with mandated reporter training, totaling 3 hours, every 5 years as 
outlined in Act 126. 

Questions 

The LEA has conducted the required training on: 

9/17/2013 3 hours - provided by IU 8 to all staff classifications 

10/4/2013 3 hours - provided by IU 8 to all staff classifications 

12/5/2013 3 hours - provided by IU 8 to all staff classifications 

The LEA plans to conduct the required training on approximately: 

7/2/2018 Ongoing - All newly hired employees must complete online, mandated 
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reporter training prior to employment. 

7/2/2018 Current employees must continue to acquire the mandated reporter 
training either online or in a face-to-face session every 5 years based on the 
anniversary date of their initial training. 

8/1/2019 Current teaching staff will be trained on the Educator Discipline Act via the 
self-paced module on the SAS portal.  Newly hired teachers will continue to receive 
this training as part of the Induction Program. 

 
Provides educators with four (4) hours of professional development in youth suicide 
awareness and prevention every five (5) years for professional educators in grades six 
through twelve as outlined in Act 71. 

Questions 

The LEA has conducted the training on: 

3/16/2018 One hour of Suicide Awareness and Prevention training was provided to 
all current middle and high school educators as part of an annual training cycle. 

The LEA plans to conduct the training on approximately: 

7/2/2018 One hour of Suicide Awareness and Prevention training will be provided 
annually so that faculty members meet the provisions of the law. 

 

Strategies Ensuring Fidelity 

Checked answers 

 Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target instructional areas that need strengthening. 

 Using disaggregated student data to determine educators’ learning priorities. 

 Professional Development activities are based upon detailed needs assessments that 
utilize student assessment results to target curricular areas that need further 
alignment. 

 Professional Development activities are developed that support implementation of 
strategies identified in your action plan. 

 Clear expectations in terms of teacher practice are identified for staff implementation. 

 An implementation evaluation is created, based upon specific expectations related to 
changes in teacher practice, which is used to validate the overall effectiveness of the 
professional development initiative. 

 The LEA has a systemic process that is used to validate whether or not providers have 
the capacity to present quality professional development. 

 Administrators participate fully in all professional development sessions targeted for 
their faculties. 

 The LEA has an ongoing monitoring system in place (i.e. walkthroughs, classroom 
observations). 

 Professional Education is evaluated to show its impact on teaching practices and 
student learning. 

Unchecked answers 
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 Every Professional development initiative includes components that provide ongoing 
support to teachers regarding implementation. 

Provide brief explanation of your process for ensuring these selected characteristics. 

Through staff surveys as well as analyses of district academic and observation data, 
professional development target areas are identified and used in the planning process for 
upcoming and ongoing professional development sessions.  Annually, and at varying points 
throughout the year, the district administration develops a plan for each building with 
revisions based on this data, as necessary.  Review of benchmark assessment and progress 
monitoring data at several points throughout the school year help determine additional 
needs based on student performance.  District administrators attend and are active 
participants in professional development with staff and often serve as facilitators.  Staff 
input and feedback for professional development is collected through a variety of methods.  
Annual Induction Program participants complete a needs assessment and staff participate 
in a PD needs assessment as part of the Title 1 program; however, more frequent, formal PD 
needs assessments are not typically conducted.  In terms of feedback, teachers and other 
staff members complete evaluation forms following professional development sessions 
which include “checklist” items as well as an opportunity for written comments.  These are 
consistently completed for out-of-district sessions and are complete for in-house PD as 
appropriate.  This data is reviewed by administrators to help assess the effectiveness of the 
session and the resources expended. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

Consistency in implementation is a concern in the district. Implementation practices and 
expectations vary across buildings and is not uniform.  The loss of instructional coaches has 
affected the principals’ abilities to fully identify and support teachers who are struggling 
with the implementation of the professional development.  While administrators and 
teachers are discussing formal and informal observation data with an eye toward evidence 
of change and implementation, more systemic procedures for expectations and follow up 
are necessary.   

Induction Program 

Checked answers 

 Inductees will know, understand and implement instructional practices validated by 

the LEA as known to improve student achievement. 

 Inductees will assign challenging work to diverse student populations. 

 Inductees will know the basic details and expectations related to LEA-wide 

initiatives, practices, policies and procedures. 

 Inductees will know the basic details and expectations related to school initiatives, 

practices and procedures. 
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 Inductees will be able to access state curriculum frameworks and focus lesson 

design on leading students to mastery of all state academic standards, assessment 

anchors and  eligible content (where appropriate) identified in the LEA's curricula. 

 Inductees will effectively navigate the Standards Aligned System website. 

 Inductees will know and apply LEA endorsed classroom management strategies. 

 Inductees will know and utilize school/LEA resources that are available to assist 

students in crisis. 

 Inductees will take advantage of opportunities to engage personally with other 

members of the faculty in order to develop a sense of collegiality and camaraderie. 

Unchecked answers 

 None. 

Provide brief explanation of your process for ensuring these selected characteristics. 

The TASD Teacher Induction Program is a three-year program designed to assist new teachers in improving 
their instructional practices and ensuring that ALL students meet high standards and expectations.  TASD 
partners with the Appalachia Intermediate Unit 08 to provide the state required portions of the program in 
Year One.  Each new professional staff member is assigned a mentor for the first year of the Induction 
Program, with whom they meet regularly throughout the course of the school year to discuss successes, 
needs, and challenges.  Inductees complete a portfolio as part of this process that contains journal entries, 
artifacts and reflections based on the Educator Effectiveness system and the work of Charlotte Danielson, 
parent and student surveys, observations by the principal, and parent contact logs.  In addition to the 
sessions required by the program at the IU, the principals conduct monthly meetings on topics of 
significance during the school year (School Counseling, Special Education, Student Assistance Program, 
Library Services, etc.).  They also review district procedural expectations and individual information based 
on the Inductees’ assignments.  The individual nature of some of this information allows staff to best utilize 
their time and resources to most effectively drive their professional growth.  First year teachers participate in 
a formal observation cycle with their respective principals once during each semester.  At the conclusion of 
the first year, inductees and mentors complete an Induction Program evaluation and needs assessment and 
submit Induction Logs which document the meetings conducted between them during the course of the 
school year. 
Second and third year teachers continue to meet together monthly with the principals and typically 
participate in a book study or another activity that helps further develop necessary skills. 

 

Provide brief explanation for strategies not selected and how you plan to address their 
incorporation. 

Although all strategies are selected and are a part of the Induction Program, ongoing 
changes in curriculum, instruction, and assessments prompt regular adjustments to the 
plan.  As the current plan has been reviewed, it is the desire of the LEA to overhaul the 
Induction Plan during the course of this Comprehensive Plan. 

Needs of Inductees 

Checked answers 

 Frequent observations of inductee instructional practice by supervisor to identify 

needs. 
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 Regular meetings with mentors or coaches to reflect upon instructional practice to 

identify needs. 

 Student PSSA data. 

 Standardized student assessment data other than the PSSA. 

 Classroom assessment data (Formative & Summative). 

 Inductee survey (local, intermediate units and national level). 

 Review of inductee lesson plans. 

 Review of written reports summarizing instructional activity. 

 Submission of inductee portfolio. 

 Knowledge of successful research-based instructional models. 

 Information collected from previous induction programs (e.g., program evaluations 

and second-year teacher interviews). 

Unchecked answers 

 Frequent observations of inductee instructional practice by a coach or mentor to 
identify needs. 

Provide brief explanation of your process for ensuring these selected characteristics. 

All inductees and mentors are required to complete a survey assessing the program. This 
assessment or evaluation of the program is conducted at the beginning of the year and at 
the end of the school year. Building Principals and the Director of Curriculum and 
Instruction monitor, review, and verify compliance of the Needs Assessment and all other 
aspects of the program. Survey data and questionnaires are collected and reviewed. Data 
from these documents are compiled and analyzed.  This information is used to make 
adjustments to the New Teacher Induction Program and subsequent training sessions that 
are scheduled during the school year. 

 

Provide a brief explanation for strategies not selected and your plan to address their 
incorporation. 

At this time, mentor observations are an optional strategy for inductees and not a 
formalized part of the process.  The LEA would like to discuss making this a required part of 
the program. 
The TASD will explore the possibility of seeking approval from PDE to develop its own New 
Teacher Induction Program.  Traditionally, the district has partnered with the Appalachia 
Intermediate Unit 08 to provide the state-required induction topics.  Much of the feedback 
from new teachers and mentors has indicated that some of the topics delivered at the IU 
level are not completely relevant to the work in the district.  The district administration will 
continue to explore this option during the upcoming school year and if deemed to be 
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educationally and fiscally sound, will form a teacher committee to develop a plan to submit 
to PDE that includes all of the required topic elements and a plan for monitoring and 
evaluation for effectiveness and compliance.   

Mentor Characteristics 

Checked answers 

 Pool of possible mentors is comprised of teachers with outstanding work performance. 

 Potential mentors have similar certifications and assignments. 

 Potential mentors must model continuous learning and reflection. 
 Potential mentors must have knowledge of LEA policies, procedures and resources. 

 Potential mentors must have demonstrated ability to work effectively with students and 
other adults. 

 Potential mentors must be willing to accept additional responsibility. 

 Mentors and inductees must have compatible schedules so that they can meet 
regularly. 

Unchecked answers 

 Mentors must complete mentor training or have previous related experience (e.g., 
purpose of induction program and role of mentor, communication and listening skills, 
coaching and conferencing skills, problem-solving skills and knowledge of adult learning 
and development). 

Provide brief explanation of your process for ensuring these selected characteristics. 

Mentor teachers must be tenured and are selected based on their effective classroom 
management skills, use of best instructional practices, personality matching to the inductee, 
proven collaboration and interpersonal skills, and communication skills.  The Director of 
Curriculum and Instruction and Building Principals work in collaboration to determine the 
best mentors for each new teacher.  

 

Provide brief explanation for characteristics not selected and how you plan to address their 
incorporation. 

Mentors do not always have formal “mentor training.”  The following skills are typically 
reviewed informally by the Director of Curriculum and Instruction and the Building 
Principals for a first-time mentor: the purpose of induction program and role of mentor; 
communication expectations, coaching/conferencing skills, and problem-solving skills.  The 
district would need to provide more formal training for mentors to meet expectations.  
The Director of Curriculum and Instruction and the Principals attempt to ensure that 
mentors and inductees have compatible schedules, however, this is not always possible at 
the secondary level.   

Induction Program Timeline 

Topics 
Aug-
Sep 

Oct-
Nov 

Dec-
Jan 

Feb-
Mar 

Apr-
May 

Jun-
Jul 

Code of Professional Practice and Conduct for  X     
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Educators 

Assessments X X  X X  

Best Instructional Practices X X X X X  

Safe and Supportive Schools X X X X X  

Standards X      

Curriculum X X  X   

Instruction X X X X X  

Accommodations and Adaptations for diverse 
learners 

X   X   

Data informed decision making X X X X X  

Materials and Resources for Instruction   X X X  

 
If necessary, provide further explanation. 

N/A 

Monitoring and Evaluating the Induction Program 

Identify the procedures for monitoring and evaluating the Induction program. 

Mentors meet on a regular basis with their inductees during the first year of the Induction 
Program to discuss relevant issues and concerns, as well as provide support for 
instructional matters. They keep meeting logs to record the topics discussed and submit 
these log at the completion of the school year.  In addition, inductees meet with their peers 
and their building principals on a monthly basis during years one, two, and three of the 
program. 
  
Participants in the Induction Program evaluate the effectiveness of each official 
induction session based on the extent to which the intended objectives where achieved.  
District administrators review these evaluations annually in order to make 
recommendations for program improvement.  Revisions of goals and activities are reviewed 
and revised as necessary to support the needs of the inductees. 
  
Mid - and end of the year portfolio reviews are conducted by the building principals and 
inductees are given the opportunity to discuss their participation in the Induction Program.  
Additionally, an end of the year survey/needs assessment and evaluation form are 
administered to both the mentor and inductee in order to provide feedback for further 
revisions and enhancements to the program. 

Recording Process 

Identify the recording process for inductee participation and program completion. (Check 
all that apply)Checked answers 

 Mentor documents his/her inductee's involvement in the program. 

 A designated administrator receives, evaluates and archives all mentor records. 



39 

 School/LEA maintains accurate records of program completion and provide a 

certificate or statement of completion to each inductee who has completed the 

program. 

 LEA administrator receives, tallies, and archives all LEA mentor records. 

 Completion is verified by the LEA Chief Executive Officer on the Application for 

Level 2 Certification. 

Unchecked answers 

None.
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Assurances 

Safe and Supportive Schools Assurances 
The LEA has verified the following Assurances: 

 Implementation of a comprehensive and integrated K-12 program of student services based 

on the needs of its students. (in compliance with § 12.41(a)) 

 Free Education and Attendance (in compliance with § 12.1) 

 School Rules (in compliance with § 12.3) 

 Collection, maintenance and dissemination of student records (in compliance § 12.31(a) and 

§ 12.32) 

 Discrimination (in compliance with § 12.4) 

 Corporal Punishment (in compliance with § 12.5) 

 Exclusion from School, Classes, Hearings (in compliance with § 12.6, § 12.7, § 12.8) 

 Freedom of Expression (in compliance with § 12.9) 

 Flag Salute and Pledge of Allegiance (in compliance with § 12.10) 

 Hair and Dress (in compliance with § 12.11) 

 Confidential Communications (in compliance with § 12.12) 

 Searches (in compliance with § 12.14) 

 Emergency Care and Administration of Medication and Treatment (in compliance with 35 

P.S. § 780-101—780-144) 

 Parents or guardians are informed regarding individual survey student assessments and 

provided a process for refusal to participate (consistent with § 445 of the General Education 

Provisions Act (20 U.S.C.A. § 1232h) and in compliance with § 12.41(d)) 

 Persons delivering student services shall be specifically licensed or certified as required by 

statute or regulation (in compliance with § 12.41(e)) 

 Development and Implementation of Local Wellness Program (in compliance with Public 

Law 108-265, Section 204) 

 Early Intervention Services System Act (if applicable) (11 P.S. § 875-101—875-503) 

http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.1.html
http://www.pacode.com/secure/data/022/chapter12/s12.3.html
http://www.pacode.com/secure/data/022/chapter12/s12.31.html
http://www.pacode.com/secure/data/022/chapter12/s12.32.html
http://www.pacode.com/secure/data/022/chapter12/s12.4.html
http://www.pacode.com/secure/data/022/chapter12/s12.5.html
http://www.pacode.com/secure/data/022/chapter12/s12.6.html
http://www.pacode.com/secure/data/022/chapter12/s12.7.html
http://www.pacode.com/secure/data/022/chapter12/s12.8.html
http://www.pacode.com/secure/data/022/chapter12/s12.9.html
http://www.pacode.com/secure/data/022/chapter12/s12.10.html
http://www.pacode.com/secure/data/022/chapter12/s12.11.html
http://www.pacode.com/secure/data/022/chapter12/s12.12.html
http://www.pacode.com/secure/data/022/chapter12/s12.14.html
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www2.ed.gov/policy/elsec/leg/esea02/pg122.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.pacode.com/secure/data/022/chapter12/s12.41.html
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://www.fns.usda.gov/cnd/governance/legislation/historical/pl_108-265.pdf
http://government.westlaw.com/linkedslice/default.asp?SP=PAC-1000
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 Establishment and Implementation of Student Assistance Programs at all of levels of the 

school system (in compliance with 24 PS § 15-1547) 

 Acceptable Use Policy for Technology Resources 

 Providing career information and assessments so that students and parents or guardians 

might become aware of the world of work and career options available. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

http://www.pacode.com/secure/data/022/chapter12/s12.42.html
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Needs Assessment 

District Accomplishments 

Accomplishment #1: 

Tyrone Area School District historically exceeds state averages on the PSSA and Keystone 

Exams.  The percentage of students scoring at the below basic level of state ELA assessments 

is very low.  In 2015, the Tyrone Area High School was identified as a National Blue Ribbon 

School for Closing the Achievement Gap. 

Accomplishment #2: 

Tyrone Area School District boasts a Star 4 Early Childhood Center that consists of daycare, 

Preschool Early Intervention, free preschool programming, and a teen parent program.  Children 

from birth – age 5 are receiving high quality education through these programs.  Tyrone’s Early 

Childhood Program has been recognized by Shippensburg University and the University of 

Pittsburgh as exemplary, and was also recognized as a Keystones to Opportunities Innovation Award 

winner.  The district has also established collaborative relationships with community Early 

Childhood partners to better align programs prenatal to 12th grade.   

Accomplishment #3: 

The community is supportive of education, and parents are generally involved in the education of 

their children.  The Parent-Teacher Organizations (PTO) at the elementary school and the Tyrone 

Renaissance Education Foundation (TREF) at the middle & high school offer opportunities for 

parents to become involved and for students and teachers to benefit from the educational and 

financial support given by these organizations. 

Accomplishment #4: 

Tyrone Area School District has a strong, solid Technology infrastructure. The district initiated 1:1 

computing with Chromebooks at the high school, as well as classroom based 1:1 Chromebooks at the 

middle school.  There is an emphasis on increasing access to technology at the elementary level and 

upgrading the existing equipment across the district.  Two technology instructional coaches exist 

who provide professional development to staff on technology integration. 

Accomplishment #5: 

For a small, rural school district, TASD has a strong tradition and reputation for excellence.  Many 

opportunities are provided for students in the arts, academics, and athletics. Students have 

competed to the state levels in many of these activities.  Students are engaged in community service 

and a Cooperative Education and School-to-Work programs provide many students with 

employment options.  There are additional online offerings available to students as well.  Dual 

enrollment and concurrent enrollment programs are available at the high school level through 
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partnerships with Penn State University, Juniata College, Saint Francis University, Mount Aloysius 

College, and Penn Highlands Community College. 

Accomplishment #6: 

All professional staff working for the Tyrone Area School District are highly qualified and are 

committed to ensuring that learning and safety are the top priority for students.  

Accomplishment #7: 

The sound fiscal responsibility of the Tyrone Area School District has afforded the opportunity to 

become officially debt free as of September 2013.  The physical plant is in excellent condition and a 

long range, preventative maintenance plan exists. 

Accomplishment #8: 

Five Career and Technical programs exist in the TASD.  These programs include: Carpentry, 

Nursing Assistant/Nurse Aide, Accounting Technician, Agriculture Production, and Job 

Seeking/Changing Skills (Cooperative Education/Diversified Occupations).  All of these programs 

are in compliance with PA Chapter 339 and are aligned with the PA Core and Academic 

Standards as well as the competency tasks specific to each program.  In 2018, TAHS was 

awarded the CTE Excellence Award by PDE for having at least 75% of its students score 

advanced on the NOCTI exams.  TAHS students also attend the Greater Altoona Career and 

Technology Center for CTE programs not offered in the school district. 

Accomplishment #9: 

As a School Wide program under Title I, the Tyrone Area Elementary School has leveraged funding 

to develop a program that is able to meet the needs of many students.  Through data-driven 

decision-making and a team approach working within an MTSS framework, the program is able to 

provide reading instruction and interventions to support the achievement of all students. 

Accomplishment #10: 

Various full and part-time online learning options are provided to students with specific needs 

(credit recovery, credit acceleration, specific course selection or availability, personal reasons - 

pregnancy, illness, employment, etc.), as well as those who prefer a virtual environment over the 

brick-and-mortar.  In addition, TASD had a contract with Nittany Learning Services to provide on-

site behavioral services to students who need an alternative environment from the regular 

classroom setting. 

Accomplishment #11: 

The Tyrone Area School District partners with numerous outside agency providers to support the 

mental health needs of students and families in preschool through grade twelve.  Each building 

operates a Student Assistance Program that meets weekly to review at-risk students and connect 

students to resources to best meet their needs.  Both the elementary and middle schools have a 

Community and School Based Behavioral Health team that consists of master’s and bachelor’s level 

clinicians to work with some of the most at-risk students and families.  In addition to the outside 



44 

mental health services, the district employs five school counselors, one full time home school visitor, 

school psychologist, and the district also contracts for licensed social worker services.   

Accomplishment #12: 

The Tyrone Area School District has worked with the IU 8 and PaTTAN over several years to 

establish School Wide Positive Behavioral Interventions and Support programs in all three 

buildings.  Starting at the elementary several years ago and working up to the high school this past 

school year, all three buildings have active SWPBIS teams that meet frequently to review discipline 

data and make adjustments to the program as needed. Rules are clearly defined and taught in 

preschool through grade twelve that students’ know the expectations of the district while they are in 

school.  The programs seek to identify and reinforce positive behaviors demonstrated by our 

students.  While a consequence system remains in place, the district focuses on acknowledging the 

positive behaviors the students’ engage in every day.   

Accomplishment #13: 

TASD has partnered with Blair Family Solutions to embark on a Graduation Initiative program that 

provides intense support to students who are at risk for dropping out of school.  The mission of the 

Graduation Initiative is to collaborate with families to develop strong, meaningful, and lasting 

relationships, collaborate with school representatives to develop programming specific to individual 

student needs, abilities, and goals, and coordinate with service providers, community organizations 

and families to provide targeted, effective supports and services. 

District Concerns 

Concern #1: 

Analysis of state assessment scores shows inconsistent performance, particularly in mathematics.  

District administration and staff need to examine the curriculum more closely and work to ensure 

alignment and levels of rigor to the PA Core Standards. 

Concern #2: 

Teachers need more support with differentiated instruction.  While the theory has been conveyed, 

the practice does not pervade the system as necessary to meet the needs of all students.  Time must 

be devoted to developing strategies that engage students. 

Concern #3: 

Staff needs assessment literacy training to target specific learning outcomes and develop better 

assessments (particularly benchmark and summative) to inform curricular content, alignment, and 

instructional practices. 

Concern #4: 

The District continues to more comprehensively address the graduation rate and incorporate 

strategies and interventions that promote student self-awareness and self-management, healthy 
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interactions with others, and responsible behavior and decision-making to engage in positive social 

behavior.  In addition, these skills should lead to academic success and attainment of career goals for 

post-secondary education, the military, and/or the workforce. 

Concern #5: 

The Multi-Tiered System of Support (MTSS) framework needs to be re-examined and revised at the 

elementary level.  While interventions are in place in varying degrees, a better system of diagnostic 

assessment and ensuing intervention is needed. 

Concern #6: 

The District gathers data from stakeholders but does not share it adequately with all members of the 

school and community. 

 

Prioritized Systemic Challenges 

Systemic Challenge #1 (Guiding Question #4) Establish a district system that fully ensures high 

quality curricular assets (e.g. model curricula, learning progressions, units, lesson plans, and content 

resources) aligned with state standards and fully accessible to teachers and students. 

Aligned Concerns: 

Analysis of state assessment scores shows inconsistent performance, particularly in 

mathematics.  District administration and staff need to examine the curriculum more 

closely and work to ensure alignment and levels of rigor to the PA Core Standards. 

 

Teachers need more support with differentiated instruction.  While the theory has been 

conveyed, the practice does not pervade the system as necessary to meet the needs of all 

students.  Time must be devoted to developing strategies that engage students. 

 

Systemic Challenge #2 (Guiding Question #1) Establish a district system that fully ensures 

consistent implementation of standards aligned curricula across all schools for all students. 

Aligned Concerns: 

Analysis of state assessment scores shows inconsistent performance, particularly in 

mathematics.  District administration and staff need to examine the curriculum more 

closely and work to ensure alignment and levels of rigor to the PA Core Standards. 
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Systemic Challenge #3 (Guiding Question #3) Establish a district system that fully ensures staff 

members in every school use standards aligned assessments to monitor student achievement and 

adjust instructional practices. 

Aligned Concerns: 

Analysis of state assessment scores shows inconsistent performance, particularly in 

mathematics.  District administration and staff need to examine the curriculum more 

closely and work to ensure alignment and levels of rigor to the PA Core Standards. 

 

Teachers need more support with differentiated instruction.  While the theory has been 

conveyed, the practice does not pervade the system as necessary to meet the needs of all 

students.  Time must be devoted to developing strategies that engage students. 

 

Staff needs assessment literacy training to target specific learning outcomes and develop 

better assessments (particularly benchmark and summative) to inform curricular 

content, alignment, and instructional practices. 

 

The Multi-Tiered System of Support (MTSS) framework needs to be re-examined and 

revised at the elementary level.  While interventions are in place in varying degrees, a 

better system of diagnostic assessment and ensuing intervention is needed. 

 

Systemic Challenge #4 (Guiding Question #2) Establish a district system that fully ensures the 

consistent implementation of effective instructional practices across all classrooms in each school. 

Aligned Concerns: 

Analysis of state assessment scores shows inconsistent performance, particularly in 

mathematics.  District administration and staff need to examine the curriculum more 

closely and work to ensure alignment and levels of rigor to the PA Core Standards. 

 

Teachers need more support with differentiated instruction.  While the theory has been 

conveyed, the practice does not pervade the system as necessary to meet the needs of all 

students.  Time must be devoted to developing strategies that engage students. 

 

The District continues to more comprehensively address the graduation rate and 

incorporate strategies and interventions that promote student self-awareness and self-

management, healthy interactions with others, and responsible behavior and decision-

making to engage in positive social behavior.  In addition, these skills should lead to 
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academic success and attainment of career goals for post-secondary education, the 

military, and/or the workforce. 

 

The Multi-Tiered System of Support (MTSS) framework needs to be re-examined and 

revised at the elementary level.  While interventions are in place in varying degrees, a 

better system of diagnostic assessment and ensuing intervention is needed. 

 

Systemic Challenge #5 (Guiding Question #10) Establish a district system that fully ensures 

professional development is focused, comprehensive and implemented with fidelity. 

Aligned Concerns: 

Analysis of state assessment scores shows inconsistent performance, particularly in 

mathematics.  District administration and staff need to examine the curriculum more 

closely and work to ensure alignment and levels of rigor to the PA Core Standards. 

 

Teachers need more support with differentiated instruction.  While the theory has been 

conveyed, the practice does not pervade the system as necessary to meet the needs of all 

students.  Time must be devoted to developing strategies that engage students. 

 

Staff needs assessment literacy training to target specific learning outcomes and develop 

better assessments (particularly benchmark and summative) to inform curricular 

content, alignment, and instructional practices. 

 

The Multi-Tiered System of Support (MTSS) framework needs to be re-examined and 

revised at the elementary level.  While interventions are in place in varying degrees, a 

better system of diagnostic assessment and ensuing intervention is needed. 

 

Systemic Challenge #6 (Guiding Question #7) Establish a district system that fully ensures students 

who are academically at risk are identified early and are supported by a process that provides 

interventions based upon student needs and includes procedures for monitoring effectiveness. 

Aligned Concerns: 

The District continues to more comprehensively address the graduation rate and 

incorporate strategies and interventions that promote student self-awareness and self-

management, healthy interactions with others, and responsible behavior and decision-

making to engage in positive social behavior.  In addition, these skills should lead to 
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academic success and attainment of career goals for post-secondary education, the 

military, and/or the workforce. 

 

The Multi-Tiered System of Support (MTSS) framework needs to be re-examined and 

revised at the elementary level.  While interventions are in place in varying degrees, a 

better system of diagnostic assessment and ensuing intervention is needed. 
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District Level Plan 

Action Plans 

Goal #1: Establish a district system that fully ensures consistent implementation of 

standards aligned curricula across all schools for all students. 

Related Challenges: 

 Establish a district system that fully ensures high quality curricular assets (e.g. 
model curricula, learning progressions, units, lesson plans, and content 
resources) aligned with state standards and fully accessible to teachers and 
students. 

 Establish a district system that fully ensures professional development is 
focused, comprehensive and implemented with fidelity. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Subject area teams coordinate development & revision of 
curriculum documents 

Curriculum revision based on established monitoring cycle 

Specific Targets: Student benchmark results are 75% correlated to summative 
assessment data 

State assessment data shows continued improvement in all tested areas 

Creation of instructional outcomes in every course that are aligned to 
standards and assessments 

Addition of PD indicators to walk-through and observation instruments 

 

Strategies: 

Curriculum Core Teams 

Description:  
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TASD will utilize resources available, including SAS, to align the curriculum 
to the PA Core Standards.  Teachers and administrators will work in teams 
(grade level and content area) to accomplish this task. 

SAS Alignment: Standards, Curriculum Framework, Materials & Resources 

Understanding by Design 

Description:  

The Understanding by Design® framework (UbD™ framework) offers a 
planning process and structure to guide curriculum, assessment, and 
instruction. Its two key ideas are contained in the title: 1) focus on 
teaching and assessing for understanding and learning transfer, and 2) 
design curriculum "backward" from those ends. (Sources: Understanding 
by Design) 

SAS Alignment: Curriculum Framework 

Curriculum Mapping 

Description:  

A curriculum map is a working document that illustrates exactly what is 
taking place in classrooms. Maps reveal what is being taught over the 
course of a year, within a unit of study, and even down to a specific lesson. 
Often, a map for a lesson will include essential questions, the content that 
will be covered, skills students will demonstrate if they understand the 
content, assessments, and activities. (Sources: Getting Results with 
Curriculum Mapping) 

SAS Alignment: Curriculum Framework 

SAS: Curriculum 

Description:  

The term curriculum refers to the lessons and academic content taught in a 
school or in a specific course or program ‐ The Glossary of Education 
Reform. SAS: Curriculum offers various resources for educators to use 
when building and mapping curriculum. (Sources: SAS: Curriculum) 

SAS Alignment: Curriculum Framework 

 

http://jaymctighe.com/resources/downloads/
http://jaymctighe.com/resources/downloads/
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Curriculum%20Mapping.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Curriculum%20Mapping.pdf
https://www.pdesas.org/Cmap
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Implementation Steps: 

Curriculum Alignment and Development 

Description:  

As part of an established curriculum cycle, teachers will continue to work 
individually and in teams to horizontally and vertically align curriculum to 
the PA Core Standards.  In addition, curricular assets will be evaluated for 
quality and alignment. 

Start Date: 7/1/2019       End Date: 6/30/2022 

Program Area(s): Professional Education 

Supported Strategies:  

 Curriculum Core Teams 

 

Analyze student performance data trends (based on state and local 
assessments) to evaluate curriculum alignment 

Description:  

Teachers and administrators continue to analyze data to evaluate the 
aligned curriculum.  This data will include state assessments, local 
benchmark assessments, and formative assessments (common 
assessments and exit slips).  Teachers will also begin to analyze 
assessments for appropriate rigor and depth of knowledge. 

Start Date: 7/1/2019       End Date: 6/30/2022 

Program Area(s): Professional Education 

Supported Strategies:  

 Curriculum Core Teams 
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Goal #2: Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust instructional 
practices. 

Related Challenges: 

 Establish a district system that fully ensures students who are academically at 
risk are identified early and are supported by a process that provides 
interventions based upon student needs and includes procedures for monitoring 
effectiveness. 

 Establish a district system that fully ensures high quality curricular assets (e.g. 
model curricula, learning progressions, units, lesson plans, and content 
resources) aligned with state standards and fully accessible to teachers and 
students. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Benchmark assessment data, where applicable 

Student proficiency data on state assessments is correlated to results of 
benchmark and summative results 

Specific Targets: Create benchmark assessments in K-12 math courses to 
monitor that students are achieving the instructional outcomes and rigor 
assessed by the PA Core Standards.  Students in quartiles 2, 3, and 4 will 
reflect growth, as evidenced in PVAAS. 

 

Strategies: 

Common Assessments - Using CFAs to Improve Teaching and 
Learning 

Description:  

Video - Creating and using common formative assessments to improve 
student performance. (Sources: Using CFAs to Improve Teaching and 
Learning) 

SAS Alignment: Assessment 

Formative Assessment 

https://www.teachingchannel.org/videos/common-formative-assessment
https://www.teachingchannel.org/videos/common-formative-assessment
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Description:  

Formative assessment is any assessment task designed to promote 
students' learning. These tasks give both teachers and students feedback, 
so that teaching and learning activities can be altered according to the 
results. Formative assessment is different from summative assessment, the 
goal of which is to measure mastery. (Sources: Formative Assessment 
Using the U-P-S Strategy ,   Guiding Instruction through CFAs ,   Strategies 
for Formative Assessment ,   Tools for Formative Assessment ,   Five "Key 
Strategies" for Effective Formative Assessment) 

SAS Alignment: Assessment 

SAS:  Assessments 

Description:  

In education, the term assessment refers to the wide variety of methods or 
tools that educators use to evaluate, measure, and document the academic 
readiness, learning progress, skill acquisition, or educational needs of 
students ‐ The Glossary of Education Reform. SAS: Assessments offer 
resources to help educators with assessing students. (Sources: SAS: 
Assessments) 
  

SAS Alignment: Assessment 

Implementation Steps: 

Data Warehousing System 

Description:  

The Assessment Tracker and Data Mining portion of the Sapphire Student 
Information System will be utilized to assist staff in analyzing multiple 
sources of data to improve student achievement.  This analysis can be done 
at the classroom level, cohort grade level, and building levels. 

Start Date: 7/1/2019       End Date: 6/30/2020 

Program Area(s): Professional Education, Educational Technology 

Supported Strategies:  

 SAS:  Assessments 

https://www.teachingchannel.org/videos/ups-strategy-as-assessment-tool
https://www.teachingchannel.org/videos/ups-strategy-as-assessment-tool
https://www.teachingchannel.org/videos/guide-instruction-with-cfas
http://www.nctm.org/Research-and-Advocacy/research-brief-and-clips/Strategies-for-Formative-Assessment/
http://www.nctm.org/Research-and-Advocacy/research-brief-and-clips/Strategies-for-Formative-Assessment/
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Formative%20Assessment%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Formative%20Assessment%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Formative%20Assessment%202.pdf
http://www.pdesas.org/Assessment
http://www.pdesas.org/Assessment
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Common Assessments 

Description:  

Teams of teachers will develop/adopt, refine, and implement common 
assessments in all areas of instruction based on standards aligned 
curriculum, cross curricular connections, and best practices.  This will be 
emphasized in the area of mathematics, especially. 

Start Date: 7/1/2019       End Date: 6/30/2022 

Program Area(s): Professional Education, Special Education 

Supported Strategies:  

 Common Assessments - Using CFAs to Improve Teaching and Learning 

 Formative Assessment 

 SAS:  Assessments 

 

 

Goal #3: Establish a district system that fully ensures the consistent implementation of 
effective instructional practices across all classrooms in each school. 

Related Challenges: 

 Establish a district system that fully ensures students who are academically at 
risk are identified early and are supported by a process that provides 
interventions based upon student needs and includes procedures for monitoring 
effectiveness. 

 Establish a district system that fully ensures professional development is 
focused, comprehensive and implemented with fidelity. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: Lesson plans include essential elements of design for effective 
instruction 

Results of PD integration, as evidenced by walk-throughs & observations 
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Specific Targets: At least 80% of students will be reading at or above grade 
level 

At least 60% of students will achieve proficient or advanced on the PSSA 
math/Keystone Alg. I 

Lesson plans will reflect research-based practices, including evidence of 
district and/or conference PD 

 

Strategies: 

Charlotte Danielson Framework 

Description:  

The Framework for Teaching is a research-based set of components of 
instruction, aligned to the INTASC standards, and grounded in a 
constructivist view of learning and teaching. The complex activity of 
teaching is divided into 22 components (and 76 smaller elements) 
clustered into four domains of teaching responsibility (Sources: The 
Framework) 

SAS Alignment: Instruction 

Differentiated Instruction 

Description:  

Differentiation means tailoring instruction to meet individual needs. 
Whether teachers differentiate content, process, products, or the learning 
environment, the use of ongoing assessment and flexible grouping makes 
this a successful approach to instruction (Readingrockets.org) (Sources: 
What Is Differentiated Instruction (Tomlinson)? ,  What Is Differentiated 
Instruction (Robb)? ,  Learning Styles: Concepts and Evidence ,   
Investigating the Impact of Differentiated Instruction in Mixed Ability 
Classrooms: It's impact on the Quality and Equity Dimensions of Education 
Effectiveness) ,   Assisting Students Struggling with Reading: Response to 
Intervention (RtI) and Multi-Tier Intervention in the Primary Grades) 

SAS Alignment: Instruction 

Professional Development 

Description:  

http://www.danielsongroup.org/framework/
http://www.danielsongroup.org/framework/
http://www.readingrockets.org/article/what-differentiated-instruction
https://www.scholastic.com/teachers/articles/teaching-content/what-differentiated-instruction/
https://www.scholastic.com/teachers/articles/teaching-content/what-differentiated-instruction/
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%203.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Differentiated%20Instruction%203.pdf
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In many ways professional development is the link between the design and 
implementation of education reforms and the ultimate success of reform 
efforts in schools. "In education, the term professional development may 
be used in reference to a wide variety of specialized training, formal 
education, or advanced professional learning intended to help 
administrators, teachers, and other educators improve their professional 
knowledge, competence, skill, and effectiveness" ‐ The Glossary of 
Education Reform (Sources: High-Quality Professional Development for 
Teachers ,   Reviewing the evidence on how teacher professional 
development affects student achievement) 

SAS Alignment: None selected 

SAS: Instruction 

Description:  

SAS: Instruction provides educators with resources focused on teacher 
effectiveness and Student Learning Objectives (SLOs). (Sources: SAS: 
Instruction) 

SAS Alignment: Instruction 

Teaching Literacy in the Content Areas 

Description:  

Literacy is the foundation of knowledge acquisition; therefore, all students 
must know how to read and write in the content areas to achieve. Effective 
content area teachers help students successfully and productively access, 
read, and understand text. Students need support with learning the skills 
that reinforce how to attack new text, solve problems, and learn new 
content. Texts are one of the tools of the trade for students. If students 
know how to read them and use them, there is a greater chance of 
transferring and retaining important and relevant content. When this 
happens, the success rate for students to know, understand, and be able to 
successfully perform in the content area will be greatly increased. 
Pennsylvania Department of Education, Bureau of Special Education, 
Pennsylvania Training and Technical Assistance Network. (Sources: 
Teaching Literacy in the Content Areas ,   Evidence-based decisionmaking: 
assessing reading across the curriculum interventions ,   Reading 
Comprehension: More Than Just Strategies) 

SAS Alignment: Instruction 

Technology and Student Achievement 

http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Professional%20Development%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Professional%20Development%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Professional%20Development%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Professional%20Development%202.pdf
http://www.pdesas.org/Instruction/Index/
http://www.pdesas.org/Instruction/Index/
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Teaching%20Literacy%20in%20the%20Content%20Areas%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Teaching%20Literacy%20in%20the%20Content%20Areas%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Teaching%20Literacy%20in%20the%20Content%20Areas%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Teaching%20Literacy%20in%20the%20Content%20Areas%203.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Teaching%20Literacy%20in%20the%20Content%20Areas%203.pdf
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Description:  

The International Society for Technology in Education (ISTE) cites 
research that indicates an increase in access to technology has a positive 
effect on student achievement. (Sources: Edtech research: Explore the 
horizons of education technology) 

SAS Alignment: Instruction 

Effective Teaching Principles 

Description:  

Effective instruction encompasses more than your lesson plans ‐ it defines 
the arrangement of your classroom, how you allocate instructional time, 
the supplemental resources you select, how you determine whether your 
students are learning, and the way you communicate with your students' 
families. (Sources: Getting Acquainted with the Essential Nine ,   Research-
Based Effective Teaching Principles ,   Principles of Instruction , 
 Instructional Practices for an Effective Classroom) 

SAS Alignment: Instruction 

Implementation Steps: 

Differentiated Instruction 

Description:  

Provide continued professional development to all teaching staff on 
differentiated instruction with follow - up observations to ensure effective 
implementation of knowledge and skills that are gained.  This PD will 
continue to include language and literacy development for ALL 
(gifted, EL, special education) students.  In addition, the relationship 
between student engagement and student achievement will be 
emphasized, as well as teaching diverse learners in inclusive settings, 
as related to differentiated instructional strategies. 

Start Date: 7/1/2019       End Date: 6/30/2022 

Program Area(s): Professional Education, Special Education, Gifted Education 

Supported Strategies:  

 Differentiated Instruction 

http://www.iste.org/learn/edtech-research
http://www.iste.org/learn/edtech-research
http://www.ascd.org/publications/curriculum-update/winter2002/Getting-Acquainted-with-the-Essential-Nine.aspx
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Effective%20Teaching%20Principles%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Effective%20Teaching%20Principles%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Effective%20Teaching%20Principles%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Effective%20Teaching%20Principles%203.pdf
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 Professional Development 

 SAS: Instruction 

 Teaching Literacy in the Content Areas 

 Technology and Student Achievement 
 Effective Teaching Principles 

 

Data Driven Instruction 

Description:  

Students will receive timely intervention and targeted instruction.  The use 
of student data will be applied to increase the effectiveness of instructional 
practices across the district.  Effective implementation of RtII and 
differentiated instruction for all students at all levels will allow for 
challenging learning expectations and will increase PSSA achievement and 
growth as measured by PVAAS by at least one year of growth. 

Start Date: 7/1/2019       End Date: 6/30/2022 

Program Area(s): Professional Education, Special Education, Gifted Education 

Supported Strategies:  

 Differentiated Instruction 

 SAS: Instruction 

 Technology and Student Achievement 

 Effective Teaching Principles 

 

Enhanced Technology Access and Integration 

Description:  

TASD will continue to expand the integration of technology across the 
curriculum through professional development, modeling, and coaching.  
Specifically, the adoption of a district Learning Management System, 
increased integration of ipads at the elementary school, and the addition of 
Chromebooks at the middle school will drive professional development for 
administrators and teachers. 

Start Date: 7/1/2019       End Date: 6/30/2022 

Program Area(s): Professional Education, Educational Technology 
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Supported Strategies:  

 Charlotte Danielson Framework 

 Differentiated Instruction 

 Professional Development 

 Technology and Student Achievement 

 

 

Goal #4: Establish a district system that fully ensures students who are academically at risk 
are identified early and are supported by a process that provides interventions based upon 
student needs and includes procedures for monitoring effectiveness. 

Related Challenges: 

 Establish a district system that fully ensures consistent implementation of 
standards aligned curricula across all schools for all students. 

 Establish a district system that fully ensures the consistent implementation of 
effective instructional practices across all classrooms in each school. 

 Establish a district system that fully ensures staff members in every school use 
standards aligned assessments to monitor student achievement and adjust 
instructional practices. 

 Establish a district system that fully ensures high quality curricular assets (e.g. 
model curricula, learning progressions, units, lesson plans, and content 
resources) aligned with state standards and fully accessible to teachers and 
students. 

Indicators of Effectiveness: 

Type: Annual 

Data Source: MTSS checklists 

PSSA, PASA, and Keystone Exam scores 

Benchmark Assessment scores 

Specific Targets: Data team meetings 

Interventions training for appropriate staff 

Progress monitoring schedules and data 

The District performance in all state-tested areas will be above the state 
averages 
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Subgroup assessment scores show growth at a rate that is at or above that of 
the total student group 

At least 80% of all students will be reading at or above grade level 

District Graduation Rate will be maintained at 90% or above 

 

Strategies: 

Career and Technical Education Programs 

Description:  

Today's economy demands a better educated workforce than ever before, 
and jobs in this new economy require more complex knowledge and skills 
than the jobs of the past. Research from the Center for Education and the 
Workforce at Georgetown University debunks the oft-cited myth that the 
economy lacks jobs for young people to fill, finding instead that industries 
across the economy have created a wealth of new jobs that require 
workers with appropriate education and training. CTE transition pathway 
programs seek to help students transition from high school to college and 
into family-sustaining wage careers. (Sources: Career and Technical 
Education Pathway Programs, Academic Performance, and the Transition 
to College and Career ,   How Career and Technical Education Can Help 
Students Be College and Career Ready: A Primer) 

SAS Alignment: Instruction, Materials & Resources 

Dropout Prevention Expansion 

Description:  

WWC identifies 6 dropout prevention strategies for which empirical 
evidence exists that indicates the strategies reduce dropout rates. The 
National Dropout Prevention Center/Network provides a list with 
resources for 15 strategies the organization claims to be "effective" and 
"have the most positive impact on the dropout rate". (Sources: Effective 
Strategies ,   15 Effective Strategies for Dropout Prevention ,   Dropout 
prevention programs in nine Mid-Atlantic Region school districts: 
additions to a dropout prevention database ,   Dropout Prevention ,   
Career Academies) 

SAS Alignment: Safe and Supportive Schools 

http://www.nrccte.org/resources/publications/career-and-technical-education-pathway-programs-academic-performance-and
http://www.nrccte.org/resources/publications/career-and-technical-education-pathway-programs-academic-performance-and
http://www.nrccte.org/resources/publications/career-and-technical-education-pathway-programs-academic-performance-and
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Career%20and%20Technical%20Education%20Programs.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Career%20and%20Technical%20Education%20Programs.pdf
http://dropoutprevention.org/effective-strategies/
http://dropoutprevention.org/effective-strategies/
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Dropout%20Prevention%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Dropout%20Prevention%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Dropout%20Prevention%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Dropout%20Prevention%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Dropout%20Prevention%203.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Career%20Academies.pdf
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Using Student Achievement Data to Support Instructional Decision 

Making 

Description:  

As educators face increasing pressure from federal, state, and local 
accountability policies to improve student achievement, the use of data has 
become more central to how many educators evaluate their practices and 
monitor students' academic progress. Despite this trend, questions about 
how educators should use data to make instructional decisions remain 
mostly unanswered. In response, this guide provides a framework for 
using student achievement data to support instructional decision making. 
(Sources: Using Student Achievement Data to Support Instructional 
Decision Making) 

SAS Alignment: Assessment, Instruction 

Professional Development 

Description:  

In many ways professional development is the link between the design and 
implementation of education reforms and the ultimate success of reform 
efforts in schools. "In education, the term professional development may 
be used in reference to a wide variety of specialized training, formal 
education, or advanced professional learning intended to help 
administrators, teachers, and other educators improve their professional 
knowledge, competence, skill, and effectiveness" ‐ The Glossary of 
Education Reform (Sources: High-Quality Professional Development for 
Teachers ,   Reviewing the evidence on how teacher professional 
development affects student achievement) 

SAS Alignment: None selected 

Multi-Tiered Systems of Support (MTSS-RtII) 

Description:  

Pennsylvania's Multi-Tiered System of Supports (MTSS) is defined as a 
comprehensive system of supports that in the commonwealth includes 
standards‐aligned, culturally responsive and high quality core instruction, 
universal screening, data‐based decision‐making, tiered services and 
supports, family engagement, central/building level leadership, RtII/SLD 
determination and professional learning. Simply put, PA‐MTSS represents 
a broad set of evidence‐based practices that may be implemented across a 
system to include Academics AND Behavior within a recursive and 

http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Using%20Student%20Achievement%20Data%20to%20Support%20Instructional%20Decision%20Making.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Using%20Student%20Achievement%20Data%20to%20Support%20Instructional%20Decision%20Making.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Professional%20Development%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Professional%20Development%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Professional%20Development%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Professional%20Development%202.pdf
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systematic problem‐solving process. PA‐MTSS is relatively synonymous 
with RtII and is intended to help ALL students meet with continuous 
academic and behavioral success. (Sources: Multi‐Tiered Systems of 
Support (MTSS)) 

SAS Alignment: Instruction 

Family Engagement 

Description:  

To ensure that every child reaches academic proficiency in core academic 
disciplines regardless of zip code, economic status, race, ethnicity or 
disability, schools and districts need to consider the importance of parent 
engagement. Research clearly points to a strong correlation between 
parent involvement and student achievement (Epstein, 2005; Furger, 
2006; Henderson & Berla, 1994; Henderson & Mapp, 2002). When schools 
implement intentional and intensive parent engagement strategies, there 
is a significant rise in student achievement scores (Redding, et al., 2004). 
PaTTAN, in partnership with the Bureau of Special Education, provides 
training and technical assistance to local education agencies (LEAs) in 
planning for continuous improvement and effective family engagement. 
(Sources: Family Engagement ,  Top Five Reasons Schools Need to Engage 
Parents) 

SAS Alignment: Instruction, Materials & Resources 

Pennsylvania's Schoolwide Positive Behavior Support System 

Description:  

Schoolwide Positive Behavior Support (SWPBS) is a proactive approach to 
discipline that promotes appropriate student behavior and increased 
learning. Traditionally, models of school discipline tend to be reactive (i.e., 
student misbehavior results in punitive consequences). The word 
"approach" is key in that SWPBS provides direction, not a canned program, 
for developing a comprehensive system of behavior support tailored to 
individual school needs. (Sources: Positive Behavioral Interventions & 
Supports ,   Pennsylvania's Schoolwide Positive Behavior Interventions 
and Supports System: An Introduction ,   Pennsylvania's Schoolwide 
Positive Behavior Support System: An Introduction) 

SAS Alignment: Standards, Assessment, Curriculum Framework, Instruction, 

Safe and Supportive Schools 

 

http://www.pattan.net/category/Educational%20Initiatives/Multi-Tiered%20Systems%20of%20Support%20(MTSS)
http://www.pattan.net/category/Educational%20Initiatives/Multi-Tiered%20Systems%20of%20Support%20(MTSS)
http://www.pattan.net/category/Educational%20Initiatives/Family%20Engagement
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Family%20Engagement.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=Family%20Engagement.pdf
http://www.pbis.org/
http://www.pbis.org/
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=PA's%20Schoolwide%20Positive%20Behavior%20Interventions%20and%20Support%20System%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=PA's%20Schoolwide%20Positive%20Behavior%20Interventions%20and%20Support%20System%201.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=PA's%20Schoolwide%20Positive%20Behavior%20Interventions%20and%20Support%20System%202.pdf
http://appservice.caiu.org/GetDocument?folderPath=CP%5CResouceBank%5C&filename=PA's%20Schoolwide%20Positive%20Behavior%20Interventions%20and%20Support%20System%202.pdf
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Implementation Steps: 

Monitoring Effective Intervention Classification Systems 

Description:  

Intervention systems will be monitored for effectiveness by (1) regular 
review of student data (including Rate of Improvement) and (2) regular 
intervention protocol fidelity checks, conducted by the building principals. 

Start Date: 7/1/2019       End Date: 6/30/2020 

Program Area(s): Professional Education, Special Education, Gifted Education 

Supported Strategies:  

 Using Student Achievement Data to Support Instructional Decision Making 

 Multi-Tiered Systems of Support (MTSS-RtII) 

 Pennsylvania's Schoolwide Positive Behavior Support System 

 

Intervention strategies 

Description:  

Professional Development for diagnostic assessments and interventions. 

Start Date: 7/1/2019       End Date: 6/30/2021 

Program Area(s): Professional Education, Special Education 

Supported Strategies:  

 Using Student Achievement Data to Support Instructional Decision Making 

 Professional Development 

 Multi-Tiered Systems of Support (MTSS-RtII) 

 Pennsylvania's Schoolwide Positive Behavior Support System 
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Drop Out Prevention Efforts 

Description:  

The TASD has identified that a more systematic approach must be taken to 
target students at risk for dropping out as early as possible. TASD will 
address behavioral and social issues that impact academic achievement 
and personal growth of students through the social-emotional curriculum 
and programming and career planning, partnerships with outside 
behavioral health agencies, focusing on resilience, partnerships with local 
business and industry to enhance workforce opportunities, and reaching 
out to families.  The Graduation Initiative concept will be further 
developed and evaluated. 

Start Date: 7/1/2019       End Date: 6/30/2022 

Program Area(s): Special Education, Student Services 

Supported Strategies:  

 Career and Technical Education Programs 
 Dropout Prevention Expansion 

 Using Student Achievement Data to Support Instructional Decision 
Making 

 Family Engagement 
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Appendix: Professional Development Implementation 

Step Details 

LEA Goals Addressed:   

Establish a district system that fully ensures 
consistent implementation of standards 
aligned curricula across all schools for all 
students. 

Strategy #1: Curriculum Core Teams 

    
Start End Title Description 

7/1/2019 6/30/2022 
Curriculum Alignment and 

Development 

As part of an established curriculum cycle, teachers will continue to work 

individually and in teams to horizontally and vertically align curriculum to the PA 

Core Standards.  In addition, curricular assets will be evaluated for quality and 

alignment. 

 Person Responsible SH S EP Provider Type App. 
 Director of 

Curriculum and 
Instruction; Building 
Principals 

3.0 30 12 Tyrone Area School District School 
Entity 

Yes 

 

 Knowledge 
Teachers will work together in various teams to ensure vertical and horizontal alignment to the PA Core and PA 

Academic Standards.  Teachers will continue to develop tasks that are standards aligned and rigorous. 

   

 
Supportive 
Research  

Research shows that effective schools/districts that maintain a system that is standards-aligned experience 

greater student achievement that schools/districts who systems are disjointed. 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 
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 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 Series of Workshops 

 Department Focused Presentation 

 Professional Learning Communities 

 

 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 New Staff 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 
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 Analysis of student work, 
with administrator and/or peers 

 Creating lessons to meet 
varied student learning styles 

 Joint planning period 
activities 

 

 Student PSSA data 

 Standardized student assessment 
data other than the PSSA 

 Classroom student assessment data 

 Participant survey 

 Review of participant lesson plans 

 

 

LEA Goals Addressed:   

Establish a district system that fully ensures 
staff members in every school use standards 
aligned assessments to monitor student 
achievement and adjust instructional 
practices. 

Strategy #1: Common Assessments - Using 
CFAs to Improve Teaching and Learning 

Strategy #2: Formative Assessment 

Strategy #3: SAS:  Assessments 

    
Start End Title Description 

7/1/2019 6/30/2022 Common Assessments 

Teams of teachers will develop/adopt, refine, and implement common assessments 

in all areas of instruction based on standards aligned curriculum, cross curricular 

connections, and best practices.  This will be emphasized in the area of 

mathematics, especially. 

 Person Responsible SH S EP Provider Type App. 
 Director of 

Curriculum and 
Instruction; Building 
Principals 

3.0 15 15 Appalachia IU 08 and Tyrone Area School District School 
Entity 

Yes 

 

 Knowledge 
Teachers will understand the importance of common assessments in determining and comparing student 

knowledge and skills gained and how to adjust instruction as a result of the assessments. 

   

 
Supportive 
Research  

 
Reviews of accountability data from hundreds of schools reveal the schools with the greatest gains in 

achievement consistently employ common assessments, nonfiction writing, and collaborative scoring by faculty 
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(Reeves, 2004). 

 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

 Empowers educators to work effectively with parents and community partners. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 Series of Workshops 

 School  Whole Group Presentation 

 Department Focused Presentation 

 Professional Learning Communities 

 Offsite Conferences 

 

 

 Participant Roles  Classroom teachers Grade Levels  Elementary - Primary (preK - grade 1) 
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 Principals / Asst. Principals 

 New Staff 

 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Analysis of student work, 
with administrator and/or peers 

 Creating lessons to meet 
varied student learning styles 

 Peer-to-peer lesson 
discussion 

 Joint planning period 
activities 

 

Evaluation Methods 

 Student PSSA data 

 Standardized student assessment 
data other than the PSSA 

 Classroom student assessment data 

 Review of participant lesson plans 

 

 

LEA Goals Addressed:   

Establish a district system that fully ensures 
the consistent implementation of effective 
instructional practices across all classrooms 
in each school. 

Strategy #1: Differentiated Instruction 

Strategy #2: Professional Development 

Strategy #3: SAS: Instruction 

Strategy #4: Teaching Literacy in the 
Content Areas 

Strategy #5: Technology and Student 
Achievement 

Strategy #6: Effective Teaching Principles 

    
Start End Title Description 

7/1/2019 6/30/2022 Differentiated Instruction 

Provide continued professional development to all teaching staff on differentiated 

instruction with follow - up observations to ensure effective implementation of 

knowledge and skills that are gained.  This PD will continue to include language 

and literacy development for ALL (gifted, EL, special education) students.  In 
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addition, the relationship between student engagement and student achievement 

will be emphasized, as well as teaching diverse learners in inclusive settings, as 

related to differentiated instructional strategies. 

 Person Responsible SH S EP Provider Type App. 
 Director of 

Curriculum and 
Instruction; Building 
Principals 

2.0 15 25 Tyrone Area School District and Appalachia 
Intermediate Unit 08 

School 
Entity 

Yes 

 

 Knowledge 
Participants will gain the knowledge and skills to differentiate instruction at all levels of the curriculum in order 

to create challenging expectations for all students. 

   

 
Supportive 
Research  

Effective Instructional Best Practices:  Differentiation of Instruction.  Basis of work by Carol Ann Tomlinson 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 
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 Training Format 

 Series of Workshops 

 School  Whole Group Presentation 

 Professional Learning Communities 

 Offsite Conferences 

 

 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 New Staff 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

 Analysis of student work, 
with administrator and/or peers 

 Creating lessons to meet 
varied student learning styles 

 Peer-to-peer lesson 
discussion 

 Lesson modeling with 
mentoring 

 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 

 Student PSSA data 

 Standardized student assessment 
data other than the PSSA 

 Classroom student assessment data 

 Review of participant lesson plans 

 

 

LEA Goals Addressed:   Establish a district system that fully ensures 
the consistent implementation of effective 

Strategy #1: Charlotte Danielson Framework 
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instructional practices across all classrooms 
in each school. 

Strategy #2: Differentiated Instruction 

Strategy #3: Professional Development 

Strategy #4: Technology and Student 
Achievement 

    
Start End Title Description 

7/1/2019 6/30/2022 
Enhanced Technology Access 

and Integration 

TASD will continue to expand the integration of technology across the curriculum 

through professional development, modeling, and coaching.  Specifically, the 

adoption of a district Learning Management System, increased integration of 

ipads at the elementary school, and the addition of Chromebooks at the middle 

school will drive professional development for administrators and teachers. 

 Person Responsible SH S EP Provider Type App. 
 Technology 

Administrator; 
Director of 
Curriculum and 
Instruction; Building 
Principals; 
Technology Coaches 

2.0 10 30 Tyrone Area School District School 
Entity 

Yes 

 

 Knowledge 

Teachers will show evidence of the integration of technology for the enhancement of student achievement by 

creating lessons and projects that integrate technology.  In addition, teachers will utilize the Canvas LMS to 

enhance their students' and parents' engagement in the classroom. 

   

 
Supportive 
Research  

21st Century Skills and Digital Age Best Practices 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 
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 Empowers educators to work effectively with parents and community partners. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 Series of Workshops 

 School  Whole Group Presentation 

 Professional Learning Communities 

 Offsite Conferences 

 

 

 Participant Roles 

 Classroom teachers 

 Principals / Asst. Principals 

 School counselors 

 New Staff 
 Other educational 

specialists 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 High (grades 9-12) 

 

 

 Follow-up Activities 

 Team development and 
sharing of content-area lesson 
implementation outcomes, with 
involvement of administrator and/or 
peers 

Evaluation Methods 

 Classroom observation focusing on 
factors such as planning and preparation, 
knowledge of content, pedagogy and 
standards, classroom environment, 
instructional delivery and professionalism. 
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 Analysis of student work, 
with administrator and/or peers 

 Creating lessons to meet 
varied student learning styles 

 Peer-to-peer lesson 
discussion 

 Lesson modeling with 
mentoring 

 

 Participant survey 

 Review of participant lesson plans 
 Portfolio 

 

 

LEA Goals Addressed:   

Establish a district system that fully ensures 
students who are academically at risk are 
identified early and are supported by a 
process that provides interventions based 
upon student needs and includes 
procedures for monitoring effectiveness. 

Strategy #1: Using Student Achievement 
Data to Support Instructional Decision 
Making 

Strategy #2: Professional Development 

Strategy #3: Multi-Tiered Systems of 
Support (MTSS-RtII) 

Strategy #4: Pennsylvania's Schoolwide 
Positive Behavior Support System 

    
Start End Title Description 

7/1/2019 6/30/2021 Intervention strategies Professional Development for diagnostic assessments and interventions. 

 Person Responsible SH S EP Provider Type App. 
 Director of 

Curriculum and 
Instruction; Building 
Principals; School 
Psychologist; 
Superintendent 

2.0 15 10 Tyrone Area School District and Appalachia 
Intermediate Unit 08 

School 
Entity 

Yes 
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 Knowledge 

The reading and special education staff who serve as interventionists will develop their knowledge of the 

implementation of various standard-protocol interventions.  Implementing the correct interventions with 

fidelity will lead to an increased rate of improvement in closing the achievement gap. 

   

 
Supportive 
Research  

Lyon, G.R., Fletcher, J.M., Shaywitz, S.E., Shaywitz, B.A., Torgesen, J.K., Wood, F.B., et. Al. (2001). Rethinking 

learning disabilities. In C.E. Finn, Jr., R.A. J., Rotherham, & C.R., Hokansen, Jr. (Eds.), Rethinking special 

education for a new century (pp. 259‐287). Washington, DC: Thompas B. Fordham Foundation and Progressive 

Policy Institute 

O’Conner, R.E., Fulmer, D., Harty, K.R., & Bell, K.M. (2005). Layers of Reading Intervention in Kindergarten 

through third grade: Changes in teaching and student outcomes. Journal of Learning Disabilities, 38(5) 440‐455. 

Fuchs,L.S., Fuchs, D., Hamlett, C. L., Walz, L. & Germann, G. (1993).  Formative Evaluation of 

Academic Progress: How Much Growth Can We Expect?  School Psychology Review,  22, pp. 27 – 48. 

  

 Designed to Accomplish 

  
For classroom teachers, school 
counselors and education 
specialists: 

 Enhances the educator’s content knowledge in the area of the educator’s 
certification or assignment. 

 Increases the educator’s teaching skills based on research on effective practice, with 
attention given to interventions for struggling students. 

 Provides educators with a variety of classroom-based assessment skills and the skills 
needed to analyze and use data in instructional decision-making. 

 Empowers educators to work effectively with parents and community partners. 

 

 

  

For school and district 
administrators, and other 
educators seeking leadership 
roles: 

 Provides the knowledge and skills to think and plan strategically, ensuring that 
assessments, curriculum, instruction, staff professional education, teaching materials and 
interventions for struggling students are aligned to each other as well as to Pennsylvania’s 
academic standards. 

 Provides leaders with the ability to access and use appropriate data to inform 
decision-making. 
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 Empowers leaders to create a culture of teaching and learning, with an emphasis on 
learning. 

 Instructs the leader in managing resources for effective results. 

 

 Training Format 

 Department Focused Presentation 

 Professional Learning Communities 

 Offsite Conferences 

 

 

 Participant Roles 

 Principals / Asst. Principals 
 New Staff 

 Other educational 
specialists 

 Related Service Personnel 

 

Grade Levels 

 Elementary - Primary (preK - grade 1) 

 Elementary - Intermediate (grades 2-5) 

 Middle (grades 6-8) 

 

 

 Follow-up Activities 

 Analysis of student work, 
with administrator and/or peers 

 
Evaluation Methods 

 Student PSSA data 

 Standardized student assessment 
data other than the PSSA 

 Classroom student assessment data 
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